NOTES ON LEARNING & TEACHING CONSULTATION GROUP WORKSHOP 

ON THE THEME OF "HE ORIENTATION" (20th March 2003)

Present:

D. Andrew, M. Borgeaud, M. Colledge, A. Dierks, D. Holley, T. Kampe, J. Lyons, A. Morris, B. Page, H. Pokorny, L. Pound, J. Ross, J. Shaw, S. Sinfield, O. Smith, J. Wallace, D. Warren, P. Wend, S. Wilson

Apologies:

B. Bointon, A. Chaudri, P. East, J. Elander, C. Elven, J. Howell, C. Leathwood, L. Lewy, T. Mills, R. Stott, S. To, J. Walkling, E. Whittington
Presentations
1. Jean Fawcett (Director of Undergraduate Development) discussed the general context and rationale of the new undergraduate curriculum, and associated process of course realignment, and distributed copies of her draft paper on "Retention, Progression and Achievement". An extract about "HE Orientation" from that paper was also tabled for purposes of small-group discussion during the workshop (see appendix). In it "orientation" is defined as "a whole or part module in the first semester at level one" that "provides students with introductory HE learning skills and develops a further range of skills and abilities necessary for effective study…".
2. Petra Wend (Director of Learning, Teaching & Student Affairs) outlined different concepts and possible models of "co-curricular activities", ranging from the whole array of offerings aimed at facilitating students' adjustment to and engagement with university study, to, more narrowly, additional timetabled classes (of up to 15 students) centred around needs-based learning and skills development to enhance students' progress in their modules/units. A hand-out on this was supplied (available as separate electronic file).
3. Jim Ross (English Studies, City campus) described his "English for Academic Purposes" module/unit, which aims to develop fundamental learning and academic skills (such as self-organisation, listening, note-taking, reading and writing skills) using subject-based material related to the study of language and culture. 
· It begins with a needs analysis undertaken by the students themselves, on the basis of which they select skills areas on which to concentrate. 
· There is also an initial time-management exercise to assist students to plan realistically for their studies amidst their complex lives. 
· The module features online delivery and an assessment procedure that gives value to process (notes/reflection on actions taken by students regarding self-identified needs) as well as the product (final essay and presentation) of learning.
4. Debbie Holley (BSSM, North campus) surveyed recent changes in "Business Skills", which has served as a core module/unit in the subject domain at North campus (class size around 600) and aims to assist students to integrate into university and to develop academic and discipline-based skills. Innovations included:
· switching around the previous teaching format to the current one-hour lecture followed by two-hour seminar with subject-specific tutors (in groups of about 30);
· the use of a learning styles inventory to facilitate discussion of students' individual learning strategies with their academic tutor, which are written up in a weekly learning log (15% of the final mark - the other components are a small-group presentation and an individual written assignment on a generic or subject-based topic);
· inputs at lectures from the Subject Librarian and Learning Development Coordinator, and on problem-solving and decision-making;
· building a vocational theme into lectures and seminars.
Despite certain logistical problems, there was a significant improvement in attendance, and students seemed more engaged with the learning process.
A briefing paper on diagnostic assessment was pre-circulated (copies obtainable from Digby Warren, CAPD).

Discussion

Key points arising from small-group discussion and concluding plenary:

· "HE orientation" is better construed as an "approach" [to teaching and learning] rather than as "a module", and as an "attitude" characterised by the valuing of students by staff - and valuing the experience students bring (including recognition via APEL). It is not just about "skills acquisition" but entails "clarifying expectations" [of students as well as of their courses of study], and helping students to gain a sense of direction and to develop as autonomous, responsible learners throughout their degree.

· A key challenge is how to make such development a "positive" experience for students -  for example, by aiding students to develop [their own] learning strategies for putting skills into practice [on coursework tasks].

· In seeking to achieve the above, we should strive to empower learners, using methods such as needs-analysis or learning-styles questionnaires [as in the case studies presented at the workshop] to help students self-assess, and learning logs (or other devices e.g. PDP files) for reflecting on their learning goals and progress.

· In terms of "curricularising" "HE orientation", there are numerous issues to be considered, including:

· the types and range of skills/abilities/qualities students should develop (identified through some kind of Departmental process of needs analysis of the subject area/s)

· whether to concentrate on [only] one module/unit, or to address/reinforce different aspects of "orientation" across various modules/units

· how to balance "skills" and "content" in a way that appeals to the students' [and lecturers'] interest in their chosen subjects - e.g. whether to adopt a "generic" approach (emphasis on skills), a "subject-based" approach (more emphasis on content as vehicle for skills), or "semi-generic" approach (hybrid in which skills are taught up-front using subject relevant content). This also has implications for the "branding" of modules/units (i.e. whether the title foregrounds the skills focus, or the subject, or both).

· the role of teaching-learning activities (i.e. the relative attention given to "skills" and/or "content" in lectures, seminars, tutorials etc) and the provision of differentiated teaching to accommodate the needs of diverse students.

· Particular attention must be given to late-starting students - e.g. instead of belatedly joining regular classes in semester A, they could be directed into a specially-designed "orientation" programme to prepare them for full integration at the start of semester B.

· The heightened focus on improving students' first-year experience and chances of success requires the engagement of ALL staff, including staff in adminstrative roles and service areas (the latter to ensure logistical efficacy).  At the same time, core teams of staff are needed (in each Academic Department) to devise, pilot and coordinate "HE orientation" and "co-curricular" initiatives. Members of core teams should be provided with the necessary time and resources to undertake this task. It is envisaged that Departments will be able to bid for TQEF funds (managed by the Directorate of Learning, Teaching & Student Affairs) allocated for supporting developmental projects of this kind.

Compiled by Digby Warren (CAPD). March 2003

APPENDIX

London Metropolitan University

Undergraduate Strategy Development

Extract from draft paper  Feb. 2003 (currently under discussion/consultation) on 

Guidance on Retention, Progression and Achievement   (RPA)

HE ORIENTATION

6. Orientation as distinct from induction, is a whole or part module in the first semester at level one designed by the course (or a cluster of courses).  This is part of the overall undergraduate guidance and support strategy.

7. The orientation curriculum provides students with introductory HE learning skills and develops a further range of skills and abilities necessary for effective study and achievement, including subsequent employment or postgraduate and professional study.  This will include the level one competences supporting graduate attributes from 2005-06 and which will be demonstrable in all modules. 

8. The aims of the orientation curriculum include:

· to develop and appreciate an ability to study and learn at HE level in their subject area, through working with a peer group

· to understand and use oral and written communication skills, interpersonal skills and the skills of identifying, selecting, evaluating and analysing information appropriate to the course being studied.

    (    (    to support the links between the student and their personal tutor?   )

· to begin to draw up a profile of personal and professional attributes.

9. Typical learning outcomes will include:

· understand the variety of ways in which learning takes place - formal and informal.

· analyse personal development needs.

· show an ability to develop oral and communication skills; the skills of identifying selecting, evaluating and analysing information; and know how to take different approaches to solving problems, particularly in relation to their field of study.

· understand the nature of HE study, particularly in respect of interpersonal skills, and an ability to give, receive and act on feedback.

· demonstrate, through self-evaluation and assessment, the ability to construct a profile of personal and professional attributes.

