LONDON METROPOLITAN UNIVERSITY

NOTES ON LEARNING & TEACHING CONSULTATION WORKSHOP (25.03.04)

PERSONAL DEVELOPMENT PLANNING [PDP]

Presentation: Towards a University PDP Scheme

Jean Fawcett (Director of Undergraduate Development) presented proposals for a University PDP scheme - see attachments: powerpoint talk (pdpslidepret.ppt) and policy document (pdpunivscheme.doc)

Adrian Page (Academic Leader in the University Undergraduate Modular Scheme) presented ideas for a PDP portfolio, i.e. the document that will serve as a means to integrate each student’s personal reflection, growth and achievement across all undergraduate modules – see attachement (draftPDPportolio.doc).  Staff are invited to send Adrian comments/suggestions about this draft portfolio (email: a.page@londonmet.ac.uk).
Key points:

· PDP must be owned by the students, and accessible and meaningful to them

· PDP will entail formative and summative components: 

· formative: a clear and simple generic framework – the PDP portfolio – as an instrument for students’ overall reflection on and integration of their learning experiences and outcomes; and 

· summative: a formal transcript (of course details and results etc) including an attachment containing “personal evidence of achievement” (e.g. final CV and personal statement)

· The “core spine” of HE Orientation [HEO], Employability and Project or equivalent modules is the main vehicle for PDP.

· Continuity between the “core spine” modules is provided via (a) the UUMS requirement (see part 4 of the RPA section) that students produce an “annual personal statement” (reflective summary of progress) and (b) programme planning aided by the Personal Academic Adviser [PAA]

· The University PDP scheme will be developed in stages, beginning in September 2004 with the HEO modules, which are to adopt the generic PDP portfolio. The process will be reviewed and revised in March 2005, when planning for level 2 will also occur. 

· The PDP portfolio is intended to be a “document in use” on a regular basis, not merely “a record on the side”. It is customisable in the sense that particular reflective tasks (e.g. on course/module aims or skills development) can be developed in the context of the subject/course – for examples of practice, see notes below on the panel discussion.

· PDP assessment is based on the concept of “progressive challenge”, from initial reflection (level 1) to self-review of employability development and draft CV (level 2) to project management and polished CV (level 3).  It remains to be decided whether to grade these different (subject-customised) components of the PDP portfolio, or to zero weight them but make it a pass requirement to submit them.

Discussion of PDP proposals

Key issues
· Students often find it difficult to undertake and be motivated about PDP/reflection, so need a lot of guidance and support. The challenge is how to get the bulk of students to see its relevance to their education and employability, not only the motivated ones.

· As it stands, the draft PDP portfolio does not match well with our student body, comprised mainly of mature students, but seems geared to a more traditional university intake of school-leavers. The portfolio also needs to integrate APEL.

· Who is going to provide the one-to-one relationship that is essential for PDP to work? Who will be the “PDP tutor” (mentioned in the presentation)?  What is the role of the PAA and how is it to be resourced?

· Students prefer to go to tutors that they like and feel comfortable with, rather than the designated person, and this can increase individual staff member’s workloads.

· PDP needs to be linked to the diagnostic assessment required in HEO modules, but the problem of late enrolment students undermines this process.

· How much time are we expecting students to spend on PDP and where will this time come from?

· Will the policy of allowing students to change courses [officially within 2 weeks] have a destabilising effect on the PDP process?

· If learning styles inventories are being contemplated as a resource for promoting students’ reflection, then the university needs to attend to obtaining copyright permission, providing staff training, building learning styles into module delivery etc. 

· PDP raises issues of confidentiality e.g. who receives, stores or accesses data that is inherently of a private nature?

· There are successful online models of PDP that could inform our practice.

· We must be very careful about PDP can deliver. It is good to be a caring institution but are we unrealistically raising student expectations? There is a danger in trying to be kind and ending up seeming not to care. Just how far is it the job of teaching staff to deal with students’ personal issues or to assess their employability?

· Developing employability involves much more than PDP tick-boxes and producing good CVs; we need to address the issues of students’ self-confidence and social skills.

· How do we have a generic framework that is also customisable?  

· The challenge is to integrate the PDP and the academic process. It is acquisition of subject knowledge that motivates students, hence PDP elements should be integrated into reflective tasks in the subject (in HEO and other modules).

Comments in response
· Our PDP scheme has to be realisable, manageable and fit for our students, and we do need to address the issue of confidentiality (e.g. there could be private areas within an online PDP).

· The challenges of working with large enrolments and providing support for students are recognised, and we should be considering a range of support mechanisms, e.g. peer-based and web-based processes as well as limited one-to-one provision.

· Following the earlier consultation about it, the role description for PAAs is being revised and discussed with HoDs and should be finalised after Easter, so that departments can move to making allocations. The role represents the professionalisation of programme planning and pastoral advocacy, and will be part of the identified work of lecturers.

· In the PDP portfolio, students could use the graduate attributes as a generic means to incorporate subject-specific outcomes.

Panel Presentations on Developing Reflective Practice within Subjects

Sarah Wilson-Medhurst (Computing) – see attachment (rpBIT.ppt)

· Reflective writing is used in a level 1 module to encourage students to consider their existing and required skills, career options, learning experiences etc

· This is recorded in a reflective learning journal that is part of the module assessment and on which formative feedback is provided.  It would be a good tool for embedding PDP in the subject.

Debbie Holley (Business studies) – see http://learning.unl.ac.uk/bx101/html/week_9.html and http://homepages.unl.ac.uk/~holleyd/orientation.pdf (article on the BX101 module)

· The current “Business Skills” module BX101 (prototype HE Orientation module) included an introduction to “profiling” (PDP). It took the form of an overview lecture (in week 9) on how students could use university-related and other experience to develop and record the “transferable skills” valued by employers. The lecture was followed by a seminar involving “activities to set the student profile in action”.

· Students were also required to write a reflection on the above, for the learning log that comprises part of the module assessment (15% of the overall mark). Although only a minority of students completed this task, log entries indicated that they had seen positive benefits in thinking about career requirements and their self-development. 

Simon Askey (Law)

· The learning and assessment process in a first-year Law module was geared to getting students to review their own skills development on a weekly basis. The module assessment comprised a reflective, PDP-type portfolio based on sets of questions. 

· Even though this assessment counted 100%, some students still did not do it, or viewed it as irrelevant or simplistic – perhaps because the link between PDP and success in other units was not sufficiently apparent.

· Future plans include linking the PDP element with subject-based problems, by integrating it with a module that provides an introduction to legal methods.

· Other issues to be addressed include strengthening the link between PDP and employability; creating opportunities for students to revisit the PDP goals they set in level 1; and ensuring that PDP remains an ongoing process. Possible ways forward include: “consolidation week” reviews with tutors; blank spaces in the PDP portfolio for later retrospection; CV building.

Andrea Musk (Art, Media and Design)

· Undergraduate courses in AMD employ a PDP instrument called a “Progress and Achievement Audit”. At the beginning of the semester, students identify what they will need to understand, how they will have to demonstrate this, and what actions they need to take to be able to do so. The exercise also involves time planning. Thereafter the instrument is used in weekly tutorials/seminars to reflect on progress in each module. Students receive quick feedback (e.g. tick-boxes marked “red”, “amber” and “green”). In the final week of teaching, there is overall reflection on what learning strategies were successful, and what lessons could be taken forward to the next semester.

· A key feature of this system is the attempt to get students to make links across all modules, as opposed to their tendency to compartmentalise learning.

· Experience reveals that the bright students “fly” and diligent students see the benefits of this PDP process, but there are problems at the lower end, with students who fail to do the tasks and need to be trained in reflection. Other positive spin-offs include better attendance and time management, and improved note-taking and “crits”.

Dominic Spillane (Biomolecular sciences)

· The PDP system used several years ago in the biological and applied sciences at UNL was based on a profiling pack that contained sections on CV construction, study skills (self-audit and general advice), transferable skills (self-audit and action plan for each category of skill) and self-assessment (of prior and required skills – communication, numerical and social [= interpersonal]). For more information on the study skills component of the portfolio see attachment (skillspackBSc.doc).

· The pack was introduced to students at an induction session, using group exercises to break the ice and get students motivated.  An online version of the instrument was available, and there were voluntary follow-up sessions (with food!).

· PDP works best where it is integrated with the subject. One needs to find embedding points (e.g. Chemistry pracs).

Discussion: key issues

· A number of colleagues expressed concern about the lack of student response to PDP/reflective tasks, especially among borderline students, even where such tasks are part of the module assessment.  Reasons for this seem to vary from lack of confidence and skill in reflection to lack of application and appreciation of the value of PDP.

· As teachers we can try to galvanise students and engage them, but we cannot take responsibility for students who are not themselves willing to take responsibility.

· One needs subject-intrinsic activities through which to develop reflective abilities – for instance, how to achieve the goals of the subject - using the educational principle of reduced “scaffolding” (i.e. moving from high levels of guidance at earlier stages to less guidance as students become more adept).  

· Placement learning can also demonstrate the value of PDP, but one-to-one opportunities are important for developing writing and reflective skills.

· We also need to look to “group, interactive and communicative ways” of dealing with PDP and developing reflection – generating thoughts through bouncing off others’ thoughts, and using verbalisation of ideas as a step towards written expression. Group-based activities are also a way to get around constraints on one-to-one provision.

· Another challenge is to find the balance between the academic and personal aspects of PDP, and between providing instructive guidelines and being patronising. Staff need to be aware of boundaries and when [and how] to refer students with personal issues to specialised services.

· Personal issues impinge on how students respond to learning opportunities and so must be addressed. A possible way forward is student self-diagnosis plus access to advice on seeking specialist help (where necessary). However, this raises the question of whether checking on personal issues should be the remit of HE Orientation etc, or should be the responsibility of the PAA.
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