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Introduction


London Metropolitan University was granted Candidate Status in March 2005 for accreditation by the Middle States Commission on Higher Education (MSCHE) as part of MSCHE’s pilot program of accrediting international institutions of higher education.  While sensitive to cultural and other differences between international institutions and those based in the United States, MSCHE nonetheless expects international candidate institutions to demonstrate adherence to, and compliance with the 14 accreditation standards described in Characteristics of Excellence, the Middle States publication dealing with institutional accreditation. In developing the Self-Study document, the London Metropolitan University Steering  Group developed a first draft that was authored by a subset of senior administrators, and was organized around the 14 standards in Characteristics of Excellence.  The draft was subsequently distributed to a series of focus groups, again organized around the 14 standards, for analysis, editing, and revision.  The second version was then distributed to the broader campus community for comment, and a final document was generated.


This report is organized around those 14 accreditation standards, or combinations thereof, that appear in the final Self Study.  For each respective standard, a brief narrative is presented, summarizing the findings of the Evaluation Team, and offering appropriate commendations, recommendations, and suggestions as needed.

Standard 1:  Mission and Goals

The Visiting Team was most impressed by the clarity of the institutional mission and articulated policy goals that were evidenced in discussions with a broad range of University constituencies during our visit.  London Metropolitan University has seized upon the United Kingdom call for “widening participation” in higher education by citizens within the Kingdom.  London Metropolitan has interpreted this as a call to engage students whose level of academic preparation and socioeconomic background would otherwise exclude them from matriculation at England’s older, more traditional, and  elite universities.  In making this choice, London Metropolitan has opted to functionally distinguish itself from those other universities by focusing on instruction and academic support services designed to enhance opportunities for success among students from those non-traditional markets that it has targeted.  Moreover, it has chosen to focus its research mission to a large extent upon applied research intended to improve instruction at the institution.


It was clear from our discussions that this sense of clarity in mission has thoroughly permeated all aspects of the University’s operation, most especially its planning and assessment functions.  As the University continues to focus on discussion of its unique mission among English universities, it should use that mission as a distinct branding tool to clearly delineate its place within the higher education recruiting marketplace, and utilize assessments of the effectiveness with regard to meeting that mission to establish itself as the focus of best practice in widening participation in the British higher education system.  The University is also encouraged to carefully consider the extent, within that mission, to which it wishes to pursue an extensive research agenda, as well as the resource demands – human and fiscal – that are associated with an expensive (extensive?) research agenda.

The Visiting Team concludes that London Metropolitan complies with Standard 1 dealing with Mission and Goals.

The Visiting Team commends the University on the clarity of its mission statement, and the extent to which it has been infused into operations and activities throughout the University community.

Standard 2: Planning, Resource Allocation, and Institutional Renewal


The Visiting Team was very impressed with the thoroughness with which planning has been integrated across levels of the institution. There appears to be a powerful planning culture at the institution that enables ongoing planning, in the context of the university's mission, and that is realistically linked to resource allocation. The University has worked hard to use planning as one element that links operational necessities (such as student numbers and budgets) to academic goals, aspirations, and culture. The combination of operation (one-year) planning with rolling five-year planning, centrally and at departmental levels, is impressive. There is also a mechanism for evidence-based decision making that draws upon a wide-ranging set of strategic performance indicators. Building interdisciplinary research is an important challenge for any research university -- but a particularly sensitive matter for London Metropolitan University, given the prominence of social justice and service to non-traditional or under-served student groups. Again, the University is to be commended for recognizing the weight of this challenge in regard to its aspirations to advance as a research university, and for building structures to seed and help embed inter-disciplinary work. These include the inter-disciplinary research institutes and the development fund specifically targeted to provide temporary funds to support inter-disciplinary teaching and research "strands" that cross units.

          The University has accomplished a great deal in five years, in successfully achieving a major organizational merger and setting off on an ambitious, complex trajectory. It is clear that the University has a vision of how planning can support these ambitions at the university and unit levels. The Visiting Team encourages the University to stay the course, in developing the organizational mechanisms, structures, processes, and information systems necessary to continue on this path.


 The Visiting Team concludes that London Metropolitan complies with Standard 2 concerning Planning, Resource Allocation, and Institutional Renewal  

Standard 3:  Institutional Resources 


The University is fortunate to have an expert and highly respected staff of information technology and library professionals who are committed to the building and maintenance of the information infrastructure and to the provision of strong support for teaching and learning and research. The merger of the two heritage universities which created London Metropolitan saw incompatibilities and duplication and highlighted the fragmentation of the existing information systems.  At the same time, the merger brought opportunities for an improved support and educational service delivery capability.  A central ICT department was formed that brings together the systems, library, and media operations to create a unified operation that facilitates the sharing of expertise and that is positioned for a greater integration, effectiveness, and efficiency.  The single service desk for IT support, an example of the benefit of integration, this year was nominated for a Help Desk and IT Support Excellence Award for its performance improvement.  In Library Services, the post-merger creation of a single bibliographical processing unit, the continuing growth of the array of electronic resources accessed at any site, the self-service check-outs, and the use of an information (“triage”) desk are additional examples of both effectiveness and efficiency.      


At the certificate level, all students take a Higher Education Orientation module, embedded in their subject area, and modules that introduce them to the wider context of their studies.  This is intended to insure that the information and communications technology skills necessary for the program are in place.  These are skills that are transferable and that can be used in employment, particularly the ability to filter through what may well be an information overload and evaluate the quality of what is available in support of need.  London Metropolitan University subject librarians participate in the teaching of the HEO modules, but a recent internal audit (2007) indicates that more can be done to make certain that, in the interests of equality, all first-year undergraduate students benefit from the input of the subject librarians.  There are core skills that can be identified, with the assistance of the librarians, leaving the module leaders free to include further module-specific sessions, as necessary.  Examples of modules that are particularly effective include “Trends in Contemporary Society,” “Information Literacy,” and “Information Literacy (Humanities).”  The team suggests that a dialog be initiated on the value of information literacy as an empowering tool, and review the way that the effectiveness of the institution’s information literacy skills teaching program can be assessed.   


The two specialized collections – the Women’s Library and the Trades Union Congress Library Collections – provide a very real strength in support of research, teaching, and outreach, and the University can take much pride in the way they are developing and being used.


The focus on the strengthened management of its information, through the Enterprise Information Integration (EII) project, is critical to the development of a technical infrastructure that will enable the institution to manage its information as a highly valued collection of integrated assets.  It is basic to the University’s operation and to its aspirations for further collaboration and the delivery of lifelong and virtual learning.  The University’s E-learning strategy, also under development, will add to its reputation for the innovative use of learning technologies (including the pedagogies in use in the new Science Centre superlab).  The work of the respected Learning Technology Research Institute is integral to this effort and will open up many possibilities for the delivery of new ways of learning in the years ahead. 


As noted earlier, the University’s budget process is appropriately linked to the planning process.  The University’s accounts are audited annually by both internal and external auditors.  A review of the most recent external audit report notes no material weaknesses.  An extensive facilities plan has recently been completed that addresses space and renovation needs for the next several years.  After planned deficits in fiscal years 2006 and 2007, a return to a positive year-end outcomes is planned for fiscal 2008 and beyond.  There is some concern about the unplanned shortfalls in enrolment compared to plan in the last two years and the potential negative impact on future budgets.    

The Visiting Team concludes that London Metropolitan University complies with Standard 3 concerning Institutional Resources  

The Visiting Team recommends that London Metropolitan University understand the dynamics of the enrolment decline that has contributed to a succession of budget deficits and take appropriate action to reverse the decline.

Standard 4:  Leadership and Governance

As a public educational institution, London Metropolitan University’s governance and operational structure is in large part regulated and circumscribed by the United Kingdom Education Acts and the Companies Acts.  The United Kingdom government also regulates and monitors the legal and operational framework of the University’s Governing Board through the Committee of University Chairmen published guidelines. An internal document, Memorandum and Articles of Association, further refines and augments governmental regulations.  Among other things, the Memorandum and Articles of Association define, prescribe and detail the roles, responsibilities and powers of executive leadership and the University’s Governing Board.

 
The Board of Governors is diverse and includes faculty and a student who offer their constituent perspective.  The Board is to be complimented for its concern that the staff and academic member voices are sufficiently heard.   In the wake of a recent effectiveness review, the Board has changed its composition, reducing its overall numbers, but faculty and students remain clearly represented.   The Board chair is not a University employee and the majority of the Board’s membership is independent.  Governors serve three-year terms with a three-term maximum.  The normal term of service is six years so that turn-over is infrequent.  New board member orientation and Board self-assessment processes and procedures are in place.

The Visiting Team concludes that London Metropolitan complies with Standard 4 concerning Institutional Leadership and Governance.  

Standard 5:  Administration

The current administration at London Metropolitan University blends administrators from London Guildhall and North London Universities who managed the merger of these two institutions with grace and humanity.  They seized the opportunity to create a new institution better equipped to confront the challenges of a new era, as is reflected, for example, in the performance of London Metropolitan University with regard to the retention benchmarks, in contrast to the performance of the two separate entities.  The increase of academic expertise, course offerings, and potential for development support the wisdom of the founders of London Metropolitan University.  The emerging institution has profited from the vision and energy of its founders and has positioned itself for greater achievements.  The University has grand ambitions and the capacity to achieve its dreams.  


Because of its success, the University is probably ready for another level of administrative organization that will accommodate its expanding role and its aspirations.  As one administrator observed, “we have built the base structure,” and there is clear documentation of the lines of authority and organization. However, this may be an appropriate time for the University to streamline and redefine its administration so that its roles better reflect the goals of the institution.  At this point, the University could profit, for example, from the addition of an external advocate for fund-raising and of a director of admissions, both of whom would help address the budgetary challenges the institution currently faces.  The time has probably come as well to search for greater efficiencies in the administrative structure.  .  Is the intersection of horizontal and vertical, the matrix, as effective as it could be? Has the distinction between deliberation and action served the institution well? The time may have arrived to seek an administrative structure appropriate to moving forward, more closely linked to current challenges and future goals.


The levels of risk registers and the candor of the self-analysis and plotted direction are very impressive.  Clearly, clarity of vision has resulted from a high degree of intentionality in the administration, linked with an openness to self-assess and to change as necessary.  The current administration clearly works.  The question is, may the administration be modified to work even better than it does and serve the University more efficiently and effectively.

The Visiting Team concludes that London Metropolitan complies with Standard 5 concerning Administration.  

Standard 6:  Integrity

The University’s mission of excellence and access and the combating of social injustice is the source of the bonding for the community and the populations with which it works.  Staff at all levels share the underlying values that contribute to these aspirations, and their work with students, or on curriculum or research projects, or on partnerships or outreach initiatives reflect a sense of social responsibility.  The latest issue (February 2007) of the newsletter of the Department of Applied Social Sciences conveys the way one department views the integration of the Refugee Assessment and Guidance Unit into its activities and the opportunities available to students and staff with respect to the work of this refugee assessment center, including its refugee communities oral history project.     


In terms of ethical practice, the Board of Governors has a Code of Practice that calls for acting with the highest standards of governance in accordance with the principles laid out by the Nolan Committee (1994) for holders of public office.  The British concern about transparency and accountability in higher education is reflected in the quality assurance and standards movement that governs the sector and that is at the heart of the Board’s degree-awarding authority.  The expression of broad confidence by the Quality Assurance Agency, its highest accolade possible, in the institution reaffirms the essential validity of its academic activities.


The University has fair and impartial processes that address student concerns and alleged violations of institutional policies.  Its Academic Regulations are grounded in national legislation, including standards and quality assurance and equal opportunities law and policy, and are in support of the educational mission.  Their purpose is “to ensure equity of treatment for students at each stage of their education.”  Students are informed about University policies that affect them primarily through the web-based Student Handbook, which contains excerpts from the Academic Regulations.  The Student Handbook delineates the procedures for bringing possible violations to the attention of the institution, whether related to courses, the way University services are provided, or to the conduct of individual staff members, with notation as to the offices principally responsible for receiving and resolving complaints.  The Students’ Union is available to assist students in the pursuit of complaints.  


With respect to assessment decisions, the Academic Regulations govern appeals against decisions of Assessment Boards.  They specify the grounds for appeals and the office to which they are made.  The Student Casework Office has responsibility in this area, while either a Personal Academic Adviser or the Students’ Union is available for assistance before he or she files an assessment decision appeal. The Academic Regulations also govern allegations of academic misconduct, and examples of misconduct are noted, as are the procedures, the listing of penalties, and the appeals processes. Students appear to be aware of what happens when encountering a charge, with QAA student interviews (in the London Metropolitan University Institutional Audit, 2005) indicating that there is much discussion in class about plagiarism and other kinds of ethical violations.  


The University faces squarely its commitment to serve a diverse student body and university community.  Through community outreach efforts, grant writing, and general staff dedication, it has done well to identify the issue of strengthening and supporting academic support services for students and equal opportunity and participation for staff.  New government and European legislation has often outpaced and added pressure on the campus to move more quickly than planned to meet its stated mission in this area.


The University’s employment policies are grounded in legislation and in the institution’s strategy for the management of its human resources.  There are policies, statements, procedures, and guidelines that govern recruitment, progression, and performance; issues of equality and diversity; the terms and conditions of employment; the grievance and disciplinary procedures and policies; and job vacancies.  The employment contract for academic staff, included in the Teaching Staff Handbook (2005), conveys the University’s expectations and requirements, including the range of responsibilities covered under the academic role within the University.  The Teaching Staff Handbook also includes information on the University’s performance review and reward system.     The Professional Service Department Staff Handbook (2005) describes the conditions of service for PSD staff and technicians.    


The University’s support for academic freedom is made known to staff in their contract of employment.   The University has a history of providing forums for debates on diverse issues, some of them controversial, or for the public display of exhibits that may challenge assumptions, including the two most recent exhibitions sponsored by the Women’s Library.  This is a part of the culture of the institution as a place of social commitment and academic inquiry.   As the University moves more into the area of the commercialization of intellectual property, it is important to have a clear policy on ownership of intellectual property.  A new and comprehensive policy is being drawn up that should clarify the issues of copyright ownership, intellectual property associated with research, consultancy services, and the like.  With respect to research integrity, the practices and processes that assure that research conducted at the University conforms to ethical principles are sound.  Oversight is provided by the Research Ethics Review Panels and, when appropriate, the University Research Ethics Committee.  Training in research ethics is made available to graduate students and other new researchers as a way of inculcation into the culture of research.  


In addition to its regulatory and educational system-imposed ethical responsibilities – Employment Acts 2002 and 2004; Special Education Needs Disability Act (2001); 2006 age discrimination legislation; 2004 establishment of the governmental Office of Fair Access; inter alia, the London Metropolitan University Academic Board has prescribed ethical policy that strengthens the University’s commitment to ethical behavior and insures the integrity of its interaction with both internal and external constituencies.


The portion of the University’s mission statement that “… recognizes and celebrates London as a dynamic and diverse city, but also one that contains poverty and discrimination, which the University aspires to confront and combat” demonstrates the commitment to create and maintain a culture of social justice, equality, sensitivity, and fairness.  In fact, a recommendation the University makes for itself is to consider whether or not it should isolate this standard and examine it again more holistically. 


Diversity coordinators, the departmentally required diversity plan, a university-wide appointed diversity coordinator - all are demonstrations of the ethical commitment of the University.  Beyond the issue of diversity per se, members of the University community attest to the fact that the University seeks to behave as its mission and founding principles profess.  

The Visiting Team concludes that London Metropolitan complies with Standard 6 concerning Integrity.  

Standard 7: Institutional Assessment

The Visiting Team notes that Standard 7 is the only one of the 14 “characteristics of excellence” that London Metropolitan University did not explicitly address in its self-study. This is not necessarily viewed as a problem, however, since there is considerable evidence that the institution has in fact developed and implemented measures to evaluate effectiveness and is integrating them with mission and goals. There is much data compilation and reporting – some of which is required by London Metropolitan University’s obligations as a United Kingdom university – but in addition, the University is taking deliberate steps to further develop these capabilities. Examples include development of a set of institution-level performance indicators, various levels of quality management, institutional audits, departmental reviews, and so forth. In short, there is much data, and much of the basic data infrastructure is in place.

There is also recognition of the desirability of translating data into information, and in analyzing and using that information to inform strategic management. That is where the Visiting Team sees great potential for the University in the area of institutional assessment. Part of the challenge, for the University and indeed for any complex institution, lies in establishing high priority questions that evidence and analysis can help to answer, and in working on those important issues in a selective, tactically sensible manner. The University is clearly taking steps in this direction – for example, its use of panels to seriously examine variousacademic and administrative areas, on a rolling programme, across the University is a sensible step in this direction. Further, the senior and mid-level leaders of the University seem well attuned to the value of benchmarking, external scanning, and a mix of quantitative and qualitative information from a variety of sources. This is all commendable.


The Middle States evaluators are satisfied that London Metropolitan University meets the requirements of Standard 7.  The Middle States team does offer a recommendation but in the context of several acknowledgements. The University generally is doing a commendable job in institutional planning and assessment. In addition, the University in many respects already operates in a data-rich environment. Also, the institution is clearly committed to continuing progress on this dimension. Finally, measurement and data reporting appear to be a major part of the United Kingdom higher education tradition and culture as well. All that said, the evaluators recommend further strengthening of the University’s research and analysis capability. This could involve functions such as institutional research, or planning and analysis, or admissions or marketing research, or something similar. The evaluators believe that a continued enhancement of the University’s capability for strategic research and data analysis, probably including enrolment management, would be worthwhile. Organizations such as the Society for College and University Planning and the Association for Institutional Research can be useful resources in this area.

The Visiting Team concludes that London Metropolitan complies with Standard 7 regarding Assessment of Institutional Effectiveness.  

The Visiting Team recommends the establishment of an institutional research and analysis capability to synthesize and integrate the disparate data bases and data sets across London Metropolitan University.  This capability could be housed in a stand-alone Office of Institutional Studies, or could be embedded in an existing office staffed with appropriately qualified personnel.  The essential point in this recommendation is the need to effectively translate data into information that supports decision making at the University.

Standard 8:  Student Admissions and Retention


London Metropolitan University has identified as its target student body a non-traditional, potentially at-risk group that offer challenges for recruitment and retention. Within this context, their approach to admissions and retention is thoughtful, pro-active, and comprehensive.  


Admissions policies clearly reflect the mission of the University.  The University has targeted its population and is recruiting the students it wishes to serve. However, strategic attention needs to be paid to effective marketing strategies that offset other data, e.g. from the TQI, that might discourage student interest and have a negative impact on applications.  The University needs to bring to light and celebrate its successes.  Materials used for recruitment accurately reflect the institution, but could be used more effectively. The University should develop enrollment management strategies linked to the viability of its course offerings and the successes of its students.


The commitment of the University to its identified population is commendable, as is the scope and variety of interventions to promote retention.  The University has put in place many innovative programmatic and individualized strategies for ensuring retention.  For example, the pre-entry diagnostic assessment, the higher education orientation program, peer tutoring, active pedagogies, student development plans, cross-cutting committees, and both the undergraduate and graduate course advisement systems suggest the student-centeredness and intentionality of approach. 


Indeed, it is difficult to ever do too much to support such a student population.  For that reason, the University has a special obligation to engage in precise and continuous assessment of interventions in terms of their specific goals and to work toward making the interventions even more effective.  The analysis of available data could be used more effectively to identify those interventions that are most effective and those that could be improved to better reach and serve students.


The materials available to students concerning academic program requirements and assessment are clear, inviting, extensive and readily available both on-line and in hard copy. Information is also readily available concerning financial assistance, and credit for prior certified and experiential learning.  In all, there is much energy, creativity and strength in the areas of admission and retention.

The Visiting Team concludes that London Metropolitan complies with Standard 8 regarding Student Admissions and Retention.  

Recommendation:  London Metropolitan University should develop a formal enrollment plan for targeting, recruiting, and retaining students. Responsibility for developing such a plan and accountability for its implementation should be housed within an administrative office staffed with appropriately qualified personnel.  Implicit in this accountability is the establishment of appropriate enrollment targets reflective of both the institution’s academic and fiscal objectives.

Standard 9:  Student Support Services

The Department of Student Services provides an array of services that support and enhance the student experience at London Metropolitan University.  Services are offered in six areas:  Disabilities and Dyslexia Services; Counselling and Health; Chaplaincy; Childcare; Student Advice, Information, and Funding; and Career Development and Employment.  Also supported by the University is a Students’ Union and Campus Services, aimed at fostering a sense of “belonging” through entertainment, sports, recreation, and social opportunities for students. The array of student services is reflective of the institutional mission to serve a diverse population of students of whom 55% are female, 55% non-white, 4.5% disabled, 12% international, and 51% mature (age 25 or older).  All areas are adequately staffed by qualified professionals.  


London Metropolitan University is to be commended for (1) the seamless collaboration across service and academic areas in the provision of student support and services, (2) the ongoing effort to identify and respond to contemporary student needs, (3) the ingenuity in outreach mechanisms to encourage student engagement and need fulfillment.   


Partnerships with the Undergraduate and Graduate academic Centers, for example, ensure that student support services are an integral part of the educational process, supporting students’ achievement of academic learning outcomes.  Cross-functional operations meetings, including staff from academic and student services areas, provide a continuous forum for critical deliberation about effectiveness of student support delivery.  Most impressive is constant university-wide engagement in critical dialogue about difference with the aim of making this an undeniable asset to the university community.


Various ongoing assessment approaches (e.g., surveys, focus groups, web data) help staff to identify new and evolving student needs for assistance and information.  Student Services continuously enhances a vast website containing a comprehensive array of information and service connections.  University staff are planning implementation of a new student portal that will facilitate more individualized access to information (rather than the more generic approach that is provided through a traditional web site).  


The University believes strongly in student engagement and governance, as well as the rights and responsibilities of students as university citizens.  They have a well developed student grievance policy and system.  Efforts are made to include students, where appropriate, in college governance.  Student rights and responsibilities, as well as student services, are detailed in the Student Handbook.

In sum, London Metropolitan University is exemplary in its student-centeredness.

The Visiting Team concludes that London Metropolitan complies with Standard 9 regarding Student Support Services.

The Visiting Team further commends London Metropolitan University on the comprehensiveness and quality of its student services programs.  This is clearly an example of best practice. 

Standard 10:  Faculty


The language in Standard 10 is as follows, “The institution’s instructional, research and service programs are devised, developed, monitored, and supported by qualified professionals.”


At London Metropolitan, faculty and professional staff are employed in accordance with United Kingdom employment regulations.  The University has appropriate and well-specified Recruitment and Selection policies and procedures. Both  faculty and non academic staff appear appropriately prepared and qualified for the positions they hold. Their roles and responsibilities are clear to them. Educational curricula are designed, maintained and updated by appropriately qualified individuals. 


The University has several mechanisms for faculty development and support.  All new faculty must (unless consciously exempted) complete the University’s course in teaching and learning.  Faculty have access to a mentoring program and staff development program.  The Center for Academic and Professional Development (CAPD) is available for faculty for skill development in teaching and curriculum development.  Faculty activities are further supported through academic departmental budgets for participation in conferences.


The University has been attempting to increase the research productivity of faculty members and indicates that in the past five years the percentage of research active faulty has increased from 30 to 50%. The University supports research through a variety of mechanisms including reduced teaching loads, setting targets for faculty research through PADAS, encouraging faculty to apply for external funding, matching external funding, through services of the research office in the Graduate School and through the creation of research centers and institutes. 

Academic staff are subject to the Performance Appraisal Development and Award Scheme (PADAS).  The manner in which this program operates in clearly described in University documents.

Curricular development begins at the departmental level in response to developments in the discipline or identification of student demand or societal need.  The Head of Department leads the initiative through the University approval processes.


The Teaching Staff Handbook contains a detailed and comprehensive definition of research and related scholarly activities along with a statement on the importance of research.  This Handbook also has a comprehensive explanation of the PADAS program, the forms used for this program, and helpful charts indicating “Key Aspects for Selection and Inclusion”.

The Visiting Team concludes that London Metropolitan complies with Standard 10 concerning Faculty.  

Standard 11: Educational Offerings


The Visiting Team finds that London Metropolitan University meets, and even exceeds, this standard. To achieve degree-awarding powers an institution in the United Kingdom needs to meet criteria set by the government and assessed by the Quality Assurance Agency (QAA). Each university’s academic performance is reviewed on a cyclical basis in the form of a published report undertaken against national benchmarks for quality and standards. This centralized system of academic quality control (QAA) embeds all aspects of Standard 11 into the routine management of UK higher education. Academic rigor is further extended to include such features as external examiners (external to the University, not merely the program) for all taught  degrees. In its two institution-level audits since merger London Metropolitan has achieved the highest grade possible (“broad confidence”). Examination of both the undergraduate and graduate catalogs reveals a rich array of programs tailored to the institution’s stated mission. 


 The Visiting Team concludes that London Metropolitan complies with Standard 11 concerning Educational Offerings.  

The Visiting Team offers no suggestions for improvement but rather commendation for a well defined and operated national approach to academic quality assurance with a student outcomes focus. 

Standard 12:  General Education

The General Education standard calls for curricula to be designed so that students acquire college-level proficiency in oral and written communication, scientific and quantitative reasoning, critical analysis and reasoning, and technological competency.  The standard further indicates that General Education should not focus narrowly on those skills, techniques, and procedures specific to a particular occupation or profession. Assessment of general education results should be used for curricular improvement.


London Metropolitan University has defined a set of learning goals for undergraduate students.  These goals indicate that students should be able to:

· Apply a range of intellectual, critical, evaluative and practical skills including computer and information literacy skill, to the identification, analysis, synthesis, solution and communication of problems, concepts, theories and ideas in their chosen subject of study;

· Reflect on and act as a graduate in society and in employment through an appreciation of the wider context of their studies and a demonstration of skills and capabilities that enhance and support their capacity to perform as a graduate;

· Obtain and use information and knowledge from a variety of sources to interpret the complex and unpredictable world and work environment from an open and broad perspective with integrity and independence;

· Demonstrate their employability and education through their attributes as a graduate.


A set of graduate skills and attributes has also been defined. These include:

· Self-awareness- to have the attribute of knowing oneself and be able to understand and clarify personal strengths and weaknesses through personal development planning; to be able to develop career management tools and represent one’s own abilities with confidence and self esteem.

· Performing in a variety of idioms and contexts – to have the attribute of understanding the limits and applicability of the subject discipline and to be able to perform as a graduate in a variety of idioms and contexts by incorporating into personal, subject and professional practice, a fluent awareness of the subject and wider picture, and to be able to communicate this effectively.

· Creative and ethical – to have the attribute of working through problems and making creative and purposeful change and adaptation with an awareness of ethical and moral codes and demonstrating integrity of conduct, including an awareness of, and respect for, cultural diversity.

These skills and attributes are to be developed and demonstrated through:

· Subject specific knowledge and understanding (knowledge base, ethical issues); 

· Generic cognitive/intellectual skills (analysis, synthesis, evaluation, application); 

· Transferable skills (group working, learning resources, self evaluation, information management, autonomy, communications, problem solving); 

· Subject specific practical skills (application of skills, autonomy in skill).


Core modules on a degree together must address all three graduate attributes at each level.  All modules, whether core, designate or elective must address at least one graduate attribute.  Course and module specifications are supposed to include course learning outcomes and assessment instruments, and a description of the graduate attributes developed by each module making up the course.

The University uses student Personal Development Portfolios to illustrate student outcomes.  All academic departments have a personal development planning coordinator. 

London Metropolitan University’s approach to General Education is one of infusion across the curriculum.  The institution should be commended for developing a set of meaningful, significant, and potentially measurable Graduate Attributes, along with a viable process for assessing the attributes of individual students.  These attributes appear to correspond with the oral and written communication, critical analysis and reasoning, and technological competency elements specified in the MSCHE description of General Education.  However, the scientific and quantitative reasoning elements do not appear to be addressed in a number of courses (majors), specifically in the humanities.   

The Visiting Team concludes that London Metropolitan generally complies with Standard 12 concerning General Education.

The Visiting Team notes the difficulty in incorporating scientific and quantitative reasoning components within a precisely prescribed curriculum in the Humanities in the United Kingdom.  It is our judgment that while London Metropolitan University may not be entirely meeting the letter of Standard 12, it is compliant with the spirit.   Nonetheless, within the context of their own higher education environment, the University appears to meet the spirit and intent of the General Education standard.

Standard 13:  Related Educational Activities

London Metropolitan University offers a wide range of programs that fall under this standard, including collaborations in Athens, Greece and Croydon, England, whose sites were visited during this self-study evaluation. More concerning those site visits will be reported below.  London Metropolitan University has similar collaborative arrangements at sites throughout Europe and Asia. This cooperation falls into four major types of activities:  validation; franchising pre-validated courses; accredited colleges; and associate college status.  The principle of course and curriculum content validation, as well as validation of student performance is at the heart of all of these activities. Validation entails the use of objective external reviewers to ensure the equivalency of programmatic offerings between London Metropolitan University and remote site locations.  The integrity of the academic content of all programs in ensured through the review processes in place at the point of creation of new partnerships and includes in all cases a consistent set of learning outcomes that is the same at all locations for the program. A critical component to this process is the role of the departmental Academic Liaison Tutor and Academic Partnerships and Audit Office Institutional Liaison Officer who monitor compliance with policy and procedures and provide a point of contact for discussions of changes that may be indicated. 

BUSINESS COLLEGE OF ATHENS


The Business College of Athens (BCA) has a cooperative relationship with London Metropolitan University wherein London Metropolitan University degrees are awarded for higher level study at BCA.  Consistent with the British Program for Quality Assurance, all course offerings at BCA leading to a London Metropolitan degree are validated by the University through a process of utilization of external reviewers to ensure quality in course content and delivery, and in student performance.  This arrangement is of particular strategic value to London Metropolitan University owing to BCA’s resident expertise in curricular areas such as shipping and maritime law.


The planning and management processes at BCA are highly centralized, owing to its small size and the institution’s culture.  That said, faculty are generally well qualified, and student satisfaction with both their accessibility and quality of instruction is very high, as evidenced in interviews with students.  Student progression and academic success is measured by a series of course embedded and capstone experiences as prescribed by the United Kingdom Quality Assurance Agency standards.  Additionally, because the higher learning offerings at BCA are taught entirely in English, students are annually required to demonstrate language proficiency that will ensure facility within an English curriculum.


If there is a single area of concern with respect to the Business College of Athens, it is the inadequacy of library resources.  While the College assured the Visiting Evaluator that students have access to the University of Athens Library, that access is without borrowing privileges.  And while students also have electronic access to the London Metropolitan University Library data bases, this is not a substitute for primary sources that should be housed in any good academic library.  London Metropolitan is encouraged to insist that the Business College of Athens devote substantial resources to improving the quantity and quality of its library materials.


In summary, it is fair to say that the relationship between the Business College of Athens and London Metropolitan University is one that generally fosters broad compliance with each of the 14 standards in Characteristics of Excellence.   

CROYDON COLLEGE


London Metropolitan has a broad and comprehensive relationship with Croydon College wherein they deliver undergraduate and postgraduate degrees and certificates in appropriate disciplines, using the validation process described above at the Business College of Athens.  Croydon College is engaged extensively in a broad range of “Further Learning” programs that are largely vocational in nature and are intended to provide work-related training.  However, a number of these areas lend themselves to more in-depth instruction leading to the conferral of a  bachelors degree or beyond.  These include areas such as fine and graphic arts, fashion design, business, and teacher education, to name a few.


The relationship between Croydon College and London Metropolitan University in delivering higher learning instruction is characterized by cooperation and supportiveness.  Croydon College has been in existence since 1888, and is adamant in underscoring its independence as an institution, subject independently to public scrutiny by the agencies which in turn scrutinise London Metropolitan.  London Metropolitan University has been wise in acknowledging that independence, and in exploring ways in which the two institutions can mutually cooperate to expand higher learning offerings in a region in England where such instruction is sorely needed.  While the degrees awarded are London Metropolitan University degrees, the curriculum and course validation process that underpins those degrees has clearly strengthened Croydon College as an institution as well.


The facilities at Croydon College are quite adequate for the delivery of higher learning instruction, and the College is in the initial stages of an extensive capital project to modernize facilities through renovation and addition of physical space.  The College’s administration has a clear sense of mission and vision with respect to both further and higher learning, and resources are allocated in a manner consistent with that mission and vision.  The faculty is well prepared to teach, and the curriculum undergoes a systematic internal assessment at regular intervals to ensure effectiveness in meeting stated learning outcomes.  Student learning outcomes are clearly posted in the classroom as a constant reminder as to why students and faculty are there.  Course embedded and cross discipline assessments of student learning are evident both as the result of London Metropolitan validation activity, and the College’s own adherence to the Quality Assurance Agency initiatives in play throughout the United Kingdom.


In summary, it is fair to say that the relationship between Croydon College and London Metropolitan University is one that generally fosters broad compliance with each of the 14 standards in Characteristics of Excellence.   

The Visiting Team concludes that London Metropolitan generally complies with Standard 13 concerning Related Educational Activities.

The Visiting Team again notes the inadequacy in library resources at the Business College of Athens partner sites, and recommends that London Metropolitan University bring influence to bear in ensuring that BCA adequately addresses this shortcoming.
Standard 14:  Assessment of Student Learning

Student learning assessment is embedded throughout the teaching and learning enterprise as is standard in the United Kingdom higher education system.  Student learning outcomes are articulated at and interconnected across four levels: institution, department, course, and module.  Specific standards are articulated for each student learning outcome.  All course plans (complete with student learning goals, local and benchmarked standards, and associated learning activities) are subject to regular internal and external review.  Student learning outcomes assessment at the module level (i.e., grading) is guided by the detailed University Assessment Framework and is subject to internal and external validation.  All awarding of student degrees is also externally certified.  


External review of course and module plans requires departmental response and targeted action plans for improvement.  External examiners, who are appointed for a four-year term, advise departments on whether course plans meet the outcomes as specified, whether the marking standards are acceptable, and whether student marks are certifiable.  External examiners are also involved in the approval of newly-proposed and modified course plans.  

The Visiting Team concludes that London Metropolitan fully complies with Standard 14 concerning Assessment of Student Learning.

London Metropolitan University is to be commended for exceeding the already high UK standards for student learning outcomes assessment by implementing an institutional awards board with  associated awards board external examiners.  This board confers awards on behalf of the Board of Governors and Academic Board, and also examines awards three times a year to assess the integrity of course delivery and performance standards, as well as the adherence to student regulations.  This demonstrates London Metropolitan University’s strong commitment to upholding high academic standards for all students.

Also commendable is London Metropolitan University’s effort to exceed United Kingdom norms for providing feedback to students.  At London Metropolitan University, feedback extends beyond formal assessment to include continuous written and oral performance feedback from tutors and peers.  Learning outcomes and performance standards are transparent and as such assessment is integral to the learning process.  Students are provided frequent opportunities to reflect on their progress toward achieving standards (including in the context of Student Development Plans and Personal Development Plans).

