LONDON METROPOLITAN UNIVERSITY

NOTES ON LEARNING & TEACHING CONSULTATION GROUP WORKSHOP (01.05.03) ON INTEGRATED SKILLS DEVELOPMENT
Presentations
1. Skills development: issues and approaches - Digby Warren (CAPD) [see addendum A]

2. Case study of subject-oriented skills development - Sandra Sinfield (Learning Development Unit, North campus: College of London) [see addendum B]

3. Skills units at City campus - Lisa Lewy (Learning Development Unit, City campus: College of London) [see addendum C]

4. Case study of a discipline-based skills module - James Elander (Psychology: City campus) [see addendum D]

5. Case study of combining general and subject-specific skills in a first-year module  - Graham Taylor-Russell (Mathematics: North campus) [see addendum E]

Discussion: key points

· Some challenges associated with skills development modules include

· raising awareness among all lecturers that teaching entails enhancing the range of skills required for successful learning; it is not merely about delivering content

· empowering subject tutors to undertake such teaching (e.g. after a period of working together with skills specialists)

· finding the balance in the focus on skills and on academic content

· working with alternative methods such as reflective journals/log books 

· catering for the range of students (e.g. not boring students who have the skills).

· While in some contexts it makes sense to amalgamate skills development around a common core module (e.g. Business Skills), there is also the danger of "separating out" skills from the knowledge for which the skills are necessary.  We should consider spreading skills development over all the core units and the whole year/curriculum.

· Skills development should be linked to "subject context", such as the history, ideas, theories and methods of the discipline/field.

· Skills modules also need to address the nature of HE study e.g. what is expected in, and how to prepare for a lecture/seminar/tutorial/workshop/prac/lab etc.

P.S. - Website on developing students' thinking/writing skills

See www.thinkingwriting.qmul.ac.uk - a project that advocates the use of frequent but short writing tasks (in the subject) as an effective means to develop students' conceptual, analytical and writing abilities; check out the "Subject Resource Bank" link through to "Discipline Examples".

ADDENDUM A

SKILLS DEVELOPMENT IN HIGHER EDUCATION: ISSUES & APPROACHES
Digby Warren (CAPD)

Skills frameworks
· "skills" = a shorthand term with various meanings (procedures, processes, practices, abilities etc)

· different typologies, for example:

· cognitive skills (e.g. Bloom's taxonomy)

· "key skills" i.e. cross-curricular (e.g. Dearing Report - communication, numeracy, use of IT and "learning how to learn")

· "transferable skills" (e.g. self-management, teamwork, communication, interpersonal skills, problem-solving)

· capabilities (e.g. Alverno College and other abilities-based curricula)

· New undergraduate curriculum refers to cognitive, practical (technical) and key/transferable skills - including employability & professional skills

Issues

· skills inseparable from knowledge/contexts of use - in university study this implies engagement with epistemology i.e. how knowledge is constructed in the discipline (e.g. different demands of essay writing in different subjects)

· reading and writing etc as "technical skills" versus the very means through which academic learning occurs (e.g. writing as a medium for thinking and learning - see diagram below)

· skills transfer is not automatic, but has to be developed consciously, for instance:

· "low road" approach: extensive and varied practice ("habit")

· "high road" approach: mindful abstraction of the idea/principle/procedure ("metacognition")

Implications:

· skills need to be applied through or embedded in subject-specific tasks

· the nature of knowledge creation in the subject should be made transparent, so as to develop students' "epistemic knowledge"

· explicit development of reflection/metacognition in order to foster skills transfer
Curriculum models
· generic e.g. general study skills modules/units

· semi-generic - above applied to a particular subject domain (e.g. Business skills, Science skills)

· subject-based - 2 variants

· modules which serve a cluster of cognate subjects (e.g. Introduction to Social Sciences)

· discipline-specific modules (eg. Introduction to Film Studies)
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ADDENDUM B
WIDENING PARTICIPATION, LEARNING DEVELOPMENT AND INTEGRATED SKILLS – THE YC400 MODULE

Sandra Sinfield

London Met and Widening Participation (WP)

Those previously excluded from or not encouraged into HE … The QAA Subject Review for Business (2002) noted that:
· 12% entered at 18 with the typical A’ level profile – the rest mature. 
· 74% - no previous family member through HE
· 60% did not pay fees. 
We are working with students for whom HE is not an embedded way of life - who feel 'not good enough’ ('systems of oppression' Leathwood, 2002) 

WP some issues

WP not funded: 1976-86 funding reduced by 29%, further reduction of 38% to 1999 (Leathwood 2002)

WP not targeted: of £77 million available to improve access, most went to middle-class graduates returning to Higher Education, instead of working-class first timers (NAO 2001). 

WP is a struggle: Anie (2001) employability; Leathwood (2002): Occult HE and the pressure of study & work = damaged grades no p/g study; Burn (2002): non-traditional staff and students silenced in HE

Lillis (2001): 'skills' and 'standards' reaction to WP student - further critiques HE: 

Student language is made visible and problematised but the language of discourse and the pedagogical practices in which they are embedded usually remain invisible, taken as ‘given’. 

Integrated skills initiatives are designed to facilitate student success within the subject context - and have to operate within the wider context of the WP agenda, negative attitudes (Starkey: There are Mickey Mouse students for whom Mickey Mouse degrees are quite appropriate) and diminishing resources. At the same time are contested - 'a corruption of an emancipatory discourse' (Holmes, 2003). 

Early Childhood Studies Scheme
Open-entry degree programme - no formal qualifications rqd. but work with young children and committed to educational development.

The students describe themselves as working class, are mainly mature and are predominantly female. Many speak of unsuccessful early school experiences - and a high proportion has English as an Additional Language. 

Typically these students are highly motivated; they are committed to their work and their studies - and to developing themselves both personally and professionally.

The Module

The YC400 module: An introduction to Early Childhood Studies: reflecting, learning and communicating

Draws heavily on LOCN  - equal opportunities - educational disadvantage, the student neither deficit nor remedial.  Aims to make transparent the forms, processes, language and pedagogical practices of HE.  In practice, introduces students to and rehearses them in what were ‘study skills’ … in the context of Early Years theory and practice.

Delivery

Rogerian person-centred approach – congruence, empathy and unconditional positive regard. Students are welcomed into the academic environment.  

Mixed teaching style - lectures, discussion, group work and student presentations. 

Assessment

Portfolio of student work: 

- Part one: demonstrating the acquisition of study and academic skills and practices – learning contract, complete set of learning logs, notes from spoken and written sources, presentation plans, essay plan, self-assessment; 

- Part two: 1500-2000 word essay or report. (The latter differs from other HE orientation modules e.g. BX101  …).  BOTH parts have to be passed

ECSS Programme Summary:

Initially designed by speaking with students and staff to discover what they thought was necessary for student success… notemaking, essay writing, reading strategies, revision & exam techniques… then discovered a 'shape':

Study approaches:

· Organisation and time management - prioritising and action planning

· Active learning

· Active research and reading

· Memory and learning style

· Group work, study partners

Overview

· Role of Aims and Learning Outcomes in current climate

· Link to 'global' learning style

Creativity

· Role of creativity in active learning

· Pattern notemaking - intensive

· Brainstorming & question matrixing

Communication

· Role of communication in assessment

· Academic assessment conventions: essay, report, presentation, learning log…

· Write to learn

· Write for the reader

Emotional dimension

· Impact of fear and lack of self-esteem

· Positive thinking

· Motivation and goalsetting

Reflective Learning

· Plan, draft and revise work

· Review cycle

· Learning log

· Self-assessment (reflecting on how one is learning - as well as what one is learning).

Student Response

"Why haven't we been taught this before?"

Often angry that they have passed through the whole school system without ever being overtly taught how to learn, study and communicate effectively… and at how this encouraged them to fail:

And it opened up learning strategies, different strategies... And now I don't feel inferior… When I came out of school I just viewed myself as a not very intelligent person really. 

The impact of the YC400 module 

Students report that it improves their self-confidence, their ability to study and learn - and their grades.  

External examiners typically feed back that the course has practical effects on the students' work - and their self-confidence:

· "[The students] respond with enthusiasm, commitment and gratitude - and they also learn a great deal…"

· "… has such an extraordinary impact on your students - on their lives … not just on their study skills…"

Conclusions

WP resources are too low – and poorly targeted. The WP student is vilified in the popular press, the House of Lords – and in the academic environment itself… Integrated skills (and HE orientation modules) can be heavily contested but in the right circumstances promote student self-confidence and study success.

ECSS students want to understand their subject - de facto, to engage with epistemology and the contested nature of knowledge-claims

Are interested in strategies, such as active, creative & reflective learning, that facilitate learning and studying - help movement from surface to deep learning 

We can make transparent and problematic the forms and processes of education itself  - And then learn to trust the student… 

Let [our] working-class students reach their own accommodation with discourses of belonging, identity and power (Medhurst in Munt, 2000; 31).

ADDENDUM C 

SUMMARY OF CITY CAMPUS LEARNING DEVELOPMENT UNIT SUBJECT-SPECIFIC AND GENERIC SKILLS PROVISION (2003)

Lisa Lewy

Assessed Skills/Orientation Modules

· AF126 – Study Skills for Accounting & Finance BA Accounting

· AF126 -  Study Skills for Accounting & Finance BA Accounting (Deferred Specialists)

· IF115 – Study Skills for Financial Services – BA Banking & Finance

· BN130 – Economics for Business – LDU runs 6 x 1hr intensive skills workshops-BA Business Administration

· BA Business Enterprise (specialist course HND top up) – LDU runs intensive skills induction programme
· QC104 – Computing Academic Skills  – BSc Computing & Information Systems

· BA Business Information Technology – First Semester Skills Unit – Research & Communications.  To run Sept 2002.  Unit run by department but liaison with LDU staff during the development of the Unit
· Department of Politics & Modern History – Integrated Skills model with diagnostic and referral to specialist subject specific skills course run by the LDU
· YP127 – Introduction to Psychology III, subject specific and LDU teaching staff skills unit – BSc Psychology

Voluntary Semester 1 & 2 Courses

· Academic Skills for successful Undergraduate Study
· Understanding Academic English
· Examination & Revision Techniques
· Oral Communication Skills
· Basic Word & Internet
· Maths
· Level 3 – Dissertations & Projects
· Essay & Report Writing
· Intensive Maths Course
· Communications 1,2,& 3 courses
· Individual Mentoring & Coaching
· Specialist Skills Advice Clinics
Voluntary summer programme skills courses

· Preparation for Level 3 Course
· How to write a Dissertation
· Research for Postgraduate students
· How to give a presentation
· Number Management
· How to write an Essay
· Preparing for Exams
· Using the Internet & E-mail
· Basic/Intermediate & Advanced Word
· Excel for Beginners
· Time management/Reading and Note-taking
· How to win as a part-time student
· Specialist Individual Advice Clinics
· Independent Learning – What does this mean?
· How to write reports
· Work-Based Learning Skills
· Understanding Academic English
Pre-entry Assessed and Academic Department Approved Courses

· Maths Course – 18 hours, assessed (multiple-choice test), designed for students who have marginally failed GCSE grade C
· English Course – As above
Key Skills Website
In response to the growing demand for skills delivery services, the Key Skills website has been created to support and enhance student skills development at FE & HE level.

This initative has aimed to:

· support widening participation 

· increase student progression and retention rates

· increase employability, through developing students' transferable skills 

· provide lecturers with a skills teaching resource

The Learning Development Unit obtained a key skills system developed by Leeds and Sheffield Hallam as part of the TLTP3 initiative. The system includes some copyrighted material but also offers us the option to extensively customise pages for our staff and students.

See http://www.lgu.ac.uk/ldu/ksw/homepage.htm
ADDENDUM D

OUTLINE OF SKILLS UNIT IN PSYCHOLOGY

James Elander

Week 1. Orientation (Psychology Tutors)

Purpose and format of tutorials, role of transferable skills in psychology.

Assignment: Attend a forthcoming lecture (groups should identify a single lecture) for the Lecture Consolidation Exercise (week 3). 

Week 2: Study skills and independent learning (LDU Skills Tutors)
The importance of study skills; becoming an adult learner; time management; reading skills; seminars, lectures and tutorials.

Week 3. Lecture consolidation exercise (Psychology Tutors)

Student bring along handouts and the notes from an agreed lecture.  Group discussion on overall impressions, important themes and main conclusions. 

Assignment: Locate and study references from a list supplied by the tutor. Make brief notes on the main points, and be ready to discuss them in the tutorial group in week 5.

Week 4. Essay writing 1(LDU Skills Tutors)
How to structure essays; planning and research.

Week 5. Library exercise (Psychology Tutors)
Group discussion of students’ experiences in library, main features of the references, extraction of information from research papers and book chapters.  

Assignment:  Tutors distribute a list of key questions about the material that has already been located and discussed, probably focusing on two or three of the articles identified in the library exercise. Students should prepare notes and be ready to discuss the answers to those questions in the week 7 tutorial. 

Week 6. Essay writing 2 (LDU Skills Tutors)

Analysis; grammar; presentation.

Week 7. Seminar exercise (Psychology Tutors)

To develop skills for effective participation in seminars.  Seminar structured in the same way as other seminars in psychology.  All students expected to participate, and have chance to address difficulties with participating in seminars. 

Week 8. Exam preparation (LDU Skills Tutors)

Revising; examination techniques.

Week 9. Assessment criteria  (Psychology Tutors)

Focus on the psychology department assessment criteria, with discussion to improve understanding of the assessment criteria. 

 Assignment:  Tutors distribute copies of specimen examination answers for students to read, rate, and decide on an overall mark.  
Week 10 Assessment criteria 2 (Psychology Tutors)

Group discussion of how the assessment criteria were applied to the specimen answers and how students feel their own work could be improved by focusing on aspects of the assessment criteria.

Week 11. Revision and examinations (Psychology Tutors)


Revision sessions for particular courses.

Organising material.


Revision schedules in relation to examination timetables.


Individual versus group revision.


Using past and specimen examination papers; preparing timed answers.

ADDENDUM E
MA105 - SKILLS AND CULTURE OF MATHEMATICS

AN HE ORIENTATION AND SUBJECT CONTEXT MODULE?

Graham Taylor-Russell

MA105 - Skills and Culture of Mathematics

· Has run since 1998/9;

· First semester preliminary level module for all Mathematics/Mathematical sciences single honours students;

· 3 hours per week in first instance; less towards the end of the semester;

· Input of specialised areas very important.

Principal Aims

· Skills for Mathematics

· computer algebra packages

· mathematical word processing

· proof

· General Study Skills

· report writing

· group work skills

· revision and exam techniques

· Introduce context of mathematics

· historical development and the non-European tradition;

· uses of mathematics in modern society;

· careers in mathematics.

· Introduce university support agencies

· study skills

· learning centre

· careers service

· Motivate Academic Tutor system

· Encourages structured meetings between students and academic tutors (should be 3 times during semester);

· Provide agenda for meetings and log books for tutors to monitor progress;

· Orientation and Guidance

· university procedures (programme planning);

· requirements for progression.

Does it Work?

· Broadly yes - but some bits better than others.

· Positives

· group work and cohort identity strongly developed; IT skills fostered

· introduces university services

· Negatives 

· reflective logbooks/learning diaries patchy;

· engagement with academic tutors variable.

Issues if a such a model is proposed for wider delivery

· Ability of central services to resource multiplicity of modules.

· Can we group together cognate disciplines with some generic sessions and some discipline specific sessions?

· What about joint degrees?  
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