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Language and Literacy in a Multilingual Context

Session timings:

	EY1
	Wednesdays 9.30 – 12.30
	Louise Dryden

	EY2
	Thursdays 1.30 – 4.30
	Louise Dryden 

	PR1
	Fridays 9.30 – 12.30
	Alastair Daniel

	PR2
	Tuesdays 1.30 – 4.30
	Alayne Öztürk



Recommended Readers

Early Years – Anne Browne (2009) Developing Language and Literacy 3-8 SAGE

Primary – Wyse D. & Jones R. (2008, 2nd edition) Teaching English, Language and Literacy RoutledgeFalmer

Please note – A bibliography accompanying this course is contained at the back of this handbook, and is also accessible on WebLearn. The readings in this booklet are not exhaustive, and students are encouraged to explore the booklist for inspiration to inform learning and support assessments. A wide range of relevant books is available in the library.


Tutors’ details

	Alastair Daniel

Room  BEUG -10

Telephone extn  3734
	Louise Dryden

Room  BEU1 - 05

Telephone extn  2632
	Alayne Öztürk

Room  BEU1 - 07
Telephone extn  2638


“When I use a word,” Humpty Dumpty said, “it means just what I choose it to mean – neither more or less”. (Lewis Carroll, Through the Looking Glass)

 “Were we to speak a different language, we would perceive a different world”.
(Ludwig Wittgenstein)
Context and Aims of the 
‘Language and Literacy in the Multilingual Context’ Unit

This unit develops students' understanding of the learning and teaching of language and literacy across the 3 -11 age‑range in the multilingual and multicultural context. Students will focus primarily on their age-range option but develop understanding about progression and continuity in language and literacy across the whole 3 – 11 range. Students’ own knowledge and use of languages, including Standard English, underpin the course. The linguistic and cultural diversity of the group is central to exploring the nature of such diversity in our schools, and vital to the course is how students from a range of diverse backgrounds can enrich the learning opportunities for all children as well as support colleagues in schools. 

In common with all core and foundation curriculum units in the course, this unit builds on the issues explored in the Induction Course. It also relates to educational theories and practice taught in the Professional Studies course and considers issues of ethnicity, class, gender and special needs in maximising individual children's potential in the multilingual classroom. It is designed to provide a core of knowledge, skills and strategies to use children's entire linguistic repertoire within a broad‑based language curriculum. It makes links with students' school‑based experience and examines the role of assessment, record keeping and reporting with particular focus on the needs of bilingual children in their English language development. We draw on a range of recent and relevant language and literacy research, introduce students to the requirements of The Early Years Foundation Stage, the National Curriculum for English in Key Stages 1 and 2, the National Literacy Strategy, and the Primary Framework for the teaching of literacy and mathematics. We will explore ways in which ICT skills can be developed as learning and teaching tools in the classroom, and in students’ own professional practice.

The course follows the requirements of the Professional Standards for QTS (DfES 2007) in relation to teaching and learning English. Students are also required to undertake self-assessments and audits of subject knowledge in English, and to set targets for their development in this area. The QTS Skills test in English is also compulsory, but is additional to, and separate from, this unit.

The overall aim of the course is to enable students to develop an understanding of the subject as identified in The Early years Foundation Stage and the National Curriculum for Key Stages 1 and 2, and the Primary Framework for the teaching of literacy. It provides a firm foundation to teach children in the 3‑11 age‑range in inner city, multilingual nurseries and primary schools. 

Attendance

Attendance and punctuality are all part of your professional commitment to teaching. Lateness disrupts teaching and offends those colleagues who are punctual. While we keep registers for each unit, you are responsible for your own attendance. Please note that all references carry a statement about your attendance and punctuality across the whole of the course. The expectation for attendance on the course is 100%. Any unavoidable absences must be recorded with your Group Tutor and, if possible, with the tutor whose session/s you are missing. You can do this by phone or by email (tutor extension numbers and email addresses are in this Course Handbook). 

Learning Outcomes 
(source - PGCE in Education: Early Years and Primary, Definitive Document, 
September 2000, Part B pp60-61)

On completion of the course, successful students will:

1. be able to relate children’s diverse linguistic repertoire to their language, literacy and learning development;

2. understand theories of representation; first and subsequent language acquisition, bilingualism and development in language and literacy; 

3. understand the role of play in children’s cognitive, social and linguistic development;

4. understand the role of parents, carers and communities in language development;

5. have extended understanding of developmental learning approaches to speaking, listening, reading and writing and have the ability to support and intervene to extend children’s understanding whilst maintaining high expectations to ensure they achieve their full potential;

6. understand, as appropriate,  the National Curriculum for English Key Stages 1 and 2, Early Learning Goals, The Early Years Foundation Stage, and the Primary Framework for the teaching of literacy, and to be able to draw on these to ensure effective planning, teaching and assessment within a broad based language curriculum; 

7. be able to plan schemes of work, within an equal opportunities framework and the planning of the school or Early Years setting, which show an understanding of continuity and progression in language and literacy development, and differentiation;

8. be able to use a range of teaching strategies and approaches to ensure effective learning of language and English, including the use of ICT; 

9. be able to organise a print-rich environment to support oracy and literacy development in a linguistically and culturally diverse early years setting or primary classroom;

10. know and understand how to assess children’s language and literacy development, showing the ability to select appropriate strategies for diagnosing individual children’s language and literacy needs (including those children with possible specific needs in any aspect of language) and to understand ways in which to monitor and support bilingual children’s progress in English; 

11. know how to use different forms of assessment, record keeping and reporting, in order to set targets to inform planning and to report on children’s progress within schools and to parents/carers; 

12. know and understand the statutory assessment requirements and their relationship to informal and formal teacher assessment;

“The unread story is not a story: it is like little black marks on wood pulp. The reader, reading it, makes it alive, a life thing, a story”.  Ursula K. Le Guin

Assessment

Assessment in Language and Literacy is as follows:–

· Two written pieces of coursework, both of which must be passed. The assessment criteria are below, and are also to be found in the assessment handbook.

· Two compulsory on-line subject-knowledge audits

Please note – since the subject matter of the two written pieces of coursework covers Literacy, the quality of your standard written English is a key criterion. If your essay is sound in terms of content and academic rigour, but contains regular errors in grammar, punctuation and spelling, it cannot attract a pass grade.


Coursework 1 (due 12th November 2010)
Title - Choose a children’s text which lends itself to the development of diverse aspects of children’s higher order reading skills at a particular age. Analyse how the teacher might use the text effectively. Be sure to refer to current relevant documentation. (2000 words)
The successful student will demonstrate:
· the ability to evaluate the extent to which the chosen text enhances the acquisition and development of diverse reading skills in first and/or subsequent languages, and relate this evaluation to learning and teaching contexts

· an ability to support the essay with relevant current theory

· a working knowledge of current documentation (selected as appropriate from the National Curriculum, Primary Framework for the Teaching of Literacy (and Mathematics), The Early Years Foundation Stage, Primary National Strategy)

· an ability to produce work using standard English, presented in accordance with the university regulations, with accurate referencing and bibliography
A good account will:
· include a brief description of the text; together with a considered assessment of its efficacy as a vehicle for reading development; 

· include references to current documentation showing which aspects of the current requirements are satisfied by using these resources; 

· have a sense of flow and continuity by being helpfully paragraphed, and correctly punctuated.

Some previous students have failed because 

· they described the text at length, without sufficiently exploring features of reading development 
· they failed to support their findings with references to theory
· they failed to support their findings with references to documentation
Coursework 2 (due 25th February 2011)
Select one of the profile children you monitored during your first School Experience and write about his/her language and literacy development across the three areas of Speaking & Listening, Reading, and Writing. Of these three areas, consider the child’s achievements in one area in much greater depth than the other two (at least half of the essay will be given over to this one focused area). In the light of current theory and documentation, explain how you as an educator would plan for this child’s individual communication, language and literacy needs in the chosen focused area. Be sure to refer to the FSLR or PLR throughout the essay, and attach the FSLR or PLR as an appendix. (2000 words)

The successful student will demonstrate:
· an ability to collect and interpret helpful evidence in order to discern a child’s preferences, habits, strengths and weaknesses in Language and Literacy both generally, and in an area of focus

· an ability to assess a child’s literacy development summatively, diagnostically and formatively, highlighting important features of literacy development within a chosen age range

· a knowledge of the views of influential writers within the field of Language and Literacy

· an awareness of how that child’s literacy development might best be enhanced within the opportunities available within current documentation

· an ability to produce work using standard English, presented in accordance with the university regulations, with accurate referencing and bibliography

A good account will:
· include a brief description of the child (gender, age, ethnicity, position in family etc), together with your reason for selecting this particular individual

· include a description of the child’s general literacy habits, preferences and abilities based on evidence (FSLR, PLR, annotated samples of work, test results), highlighting unusual or interesting characteristics, and/or how one feature supports/dominates/inhibits others

· include a comprehensive profile based on a range of supporting evidence focusing on the child’s Speaking and Listening OR Reading OR Writing

· include regular and relevant references to current documentation

· include regular and relevant references to current influential writers

· include a projection of how best to develop the child’s literacy development within the chosen focus area, showing an awareness of how diverse assessment methods help to inform planning

· have a sense of flow and continuity by being helpfully paragraphed, and correctly punctuated.

Some previous students have failed because of one or more of the following

· the essay is overly descriptive of the child and the home/school/community/learning environment, 

· the student makes uncritical use of judgemental vocabulary

· the essay fails to highlight any important features of literacy development, 

· the essay fails to make reference to current influential writers

· the student offers poor evidence (incomplete FSLR/PLRs, un-annotated samples of the child’s work, generalisations, unsupported opinion), 

· the student provides good quality evidence in appendices, but fails to make reference to it in the essay (a very common mistake)

· the student fails to make reference to current documentation, 

· the student focuses on a single theme only.

Overview of programme

	
	Early Years 3 – 7
	Primary 5 – 11

	1 w/b 20.9
	Literacy/Documentation/Coursework 1
What is Literacy? What is required to be taught in nurseries and primary schools?
	Literacy/Documentation/Coursework 1
What is Literacy? What is required to be taught in primary schools?

	2 w/b 27.9
	How children learn to read and write
An introduction to early reading, including environmental print, and emergent writing
	How children learn to read and write
An introduction to developmental reading and writing

	3* w/b 4.10
	Reading to and with children/ Recap on Coursework 1

	4 w/b 18.10
	Phonics / Drama in Literacy

	25.10.10 – 30.10.10 Study Week

	5 w/b 1.11
	Planning & Assessment/Introduction to Coursework 2
Types of assessment. What is important in planning?

	8.11.10 – 16.12.10 School Experience 1 
12th November, hand in Coursework 1

	6* w/b 3.1
	Children as Orators / Reflection on Practice
The importance of speaking and listening in the progression of literacy and learning. Individual needs (Speech impairment, visual difficulties, EAL)

	7 w/b 10.1
	Children as Readers/Phonics revisited
Strategies which help children become enthusiastic readers, and to encourage reading enjoyment and competence. Recognised stages of development

	8 w/b 17.1
	Children as Writers/Handwriting
Early literacy, and extending literacy language. Recap on Coursework 2
	Children as Writers/Handwriting
Extending literacy language. Recap on Coursework 2

	9* w/b 24.1
	Poetry and playful language

	10  w/b 31.1
	Meeting individual needs: supporting literacy for children with EAL and SEN 

	07.2.11 – 18.2.11 ASE
21.2.10 – 25.2.10 Study week
28.2.11 – 04.3.11 ASE
25th February, hand in Coursework 2

	11 w/b 7.3
	Multi-media texts
Use of multi-media material, film and popular culture.

	12* w/b 14.3
	Non-Fiction: Genre preferences, Literacy and gender

	13 w/b 21.3
	Spelling Strategies/ Planning and Assessment revisited

	14 w/b 28.3
	Review of module & Preparation for SE2

	15 w/b 4.4
	Preparation for SE2


*  Denotes a short formative assessment component
Links between taught sessions and relevant additional documentation

This is not an exhaustive list, but this chart will guide and remind you of current documentation relevant to specific areas of your study. Additionally, EYFS, Literacy Framework (PNS) and NC links are made at the head of each session descriptor. Interesting and relevant sections of each are given for examples only. Students should familiarise themselves with these documents, noting that they are not statutory, but complement the National Curriculum. At the time of writing highlighted publications are available at either http://nationalstrategies.standards.dcsf.gov.uk or http://publications.education.gov.uk .
	1: Lit’/Doc’/Csewk 1 
	

	2: How children learn to read and write
	Grammar for Writing (09/00), Developing Early Writing (05/01) See session 10, Mark Making Matters (10/08)
Guidance on the organisation of the Literacy Framework (PNS) in reception classes (09/06) Literacy rich environments; role of teaching and learning assistants

	3: Reading to and with children
	Every Child a Reader (08/09)

	4: Phonics
	Letters and Sounds (02/08)

	5: Planning & Assessment – Summative, Formative, diagnostic
	EYFS Profile – Assessment Scales Reference Sheet (08),  APP Speaking and listening: Assessment Focuses and Criteria (08), Excellence and Enjoyment: Assessment for learning.(09/04 – PNS): P 75 Formative use of summative assessment

An example of PNS medium-term planning (09/06) – covers early foundation stage to year 6, highlights possible use of stepping stones, and suggests complementary word, sentence and text level objectives

	6: Children as Orators
	Speaking, Listening, Learning (11/03) 
The Bercow Report available at http://www.dcsf.gov.uk 

	7: Children as Readers
	Supporting Pupils Learning English as an Additional Language (07/02). 
Every Child a Reader (08/09)
Early Literacy Support (ELS) (12/07) & Additional Reading Support (ALS) (09/01)  Specific support sessions for children for whom targeted intervention is needed

	8: Children as Writers
	Grammar for writing (09/00) Pre-planned series of teaching units connecting sentence level objectives with the teaching of writing.

Developing Early Writing (05/01) Pre-planned series of foundation and reception year teaching units, emphasising the importance of shared writing 
Implementing Every Child a Writer (09/09)
Supporting Pupils Learning English as an Additional Language (07/02). 


	9: Poetry & Playful Language
	Speaking, Listening, Learning (11/03) Key Stage 1 & 2 specific. Links Speaking and listening objectives with group discussion, interaction and drama.

EYFS – Communication, language and literacy (CLL) show progression. See also p25 for some listed benefits of play in the learning process
Excellence and Enjoyment: Creating a learning culture (09/04) - PNS) p 24  Organising and supporting classroom talk
Shakespeare for all ages and stages (07/08)

	10: Meeting individual needs
	Supporting Pupils Learning English as an Additional Language (07/02). The principles for inclusion, the extent of inequality, modules for schools to ‘narrow the gap’.

Toward the National Curriculum for English (11/02) ‘P’ levels

Supporting Pupils with SEN in the Literacy Hour (11/02) Differentiation methods, adapting planning for IEPs
The Bercow Report available at http://www.dcsf.gov.uk

	11: Multimedia texts
	ICT in the literacy hour: whole class teaching (09/01) A CD ROM giving exemplars of ICT use from years R – 6.

More than words 2 (2005) available at http://orderline.qcda.gov.uk 

	12: Non Fiction
	

	13: Spelling strategies / Planning and assessment
	Letters and Sounds (02/08)

Support for Spelling (2nd ed 02/10)

	14. Review of module
	

	Community Languages
	Speaking, Listening, Learning (11/03) Key Stage 1 & 2 specific. Links Speaking and Listening objectives with NLS text objectives.

EYFS (2007) – Statutory framework

Primary Framework for Languages  (DfES1721-2005-EN)


Session 1: Literacy/Documentation/Coursework 1   
Week beginning 20/9/10
	 Curriculum Focus and Professional Links

	EYFS (2007)
	Early Learning Goals – CLL 

	National Curriculum
	NC, Primary Framework, EYFS, Communication Matters

	Early Years & Primary

	In this session we will introduce the concept of ‘literacies’ and consider the overlap between literacy and oracy. We will explore the recent history of initiatives in age-range specific documentation regarding the teaching of literacy, examining the rationale, aims and values which underpin the current requirements. We will look at, and develop an awareness of, the Primary Framework (2006) and the EYFS (2007). We will consider recent curriculum reviews in the light of an anticipated shift to a more ‘traditional’ curriculum, and assess the degree to which current documentation celebrates cultural and linguistic diversity.

The first piece of Language and Literacy coursework will be introduced.


	This session will contribute to satisfying the following ’07 Standards

	Q3a Be aware of the professional duties of teachers and the statutory framework within which they work

Q3b Be aware of policies and practices of the workplace and … share in their implementation

Q10 Have a knowledge … of a range of learning and teaching strategies …

Q15 Know and understand the relevant statutory and non-statutory curricula and frameworks, including those provided through the National Strategies …

	Learning Outcomes (refer to p4 of this course booklet)

	6 and 7

	Preparatory reading 

	http://www.robinalexander.org.uk/docs/Camb_Jnl_article_04.pdf 

Early Years – Explore the Early Years Foundation Stage (WebLearn - homepage – documentation)

Primary – Explore the Framework for teaching literacy (WebLearn - homepage – documentation)

	Further reading
	Key Learning / Ideas to be developed

	The Primary National Strategy (Excellence & Enjoyment) (via ‘standards’ website)

Haworth A. (2006) ‘The Literacy Maze’ in Language & Education Vol 20 Issue 2 (available on Weblearn)
	


Session 2: How children learn to read and write   
Week beginning 27/9/10
	 Curriculum Focus and Professional Links

	EYFS (2007)
	Mark making, sequencing, phonetic awareness, understanding how text works

	National Curriculum
	En2:1 & En3:1&2. Composition/Transcription. Transitions in children’s development

	Early Years 
	Primary

	In this introductory session we will begin to look at early representation and emergent writing. We will explore strategies and skills young children use in learning to read in a first and/or an additional language, including phonemic awareness and reading for meaning. The importance of context in the learning process will be highlighted, and students’ own experiences of learning and teaching will be explored. Students will be introduced to the Simple View of Reading, and consider the importance of symbols, environmental print and multimodal stimuli.
	This introductory session will briefly explore children’s early years experiences in reading and writing, and will go on explore strategies and skills young children use in learning to read in a first and/or an additional language, including phonemic awareness and reading for meaning. We will examine the processes involved in developmental reading and writing, identify the transitional stages children experience in their acquisition of confidence and mastery of reading and writing; we will also consider Talk for Writing. Students will be introduced to the Simple View of Reading.


	This session will contribute to satisfying the following ’07 Standards

	Q5 Recognise and respect the contribution that colleagues, parents and carers can make to the well-being of children … and to raising their levels of achievement.

Q23 Design opportunities for learners to develop their literacy … skills.

	Learning Outcomes (refer to p4 of this course booklet)

	5 and 8

	Preparatory reading 

	Early Years – Anne Browne (2009) Developing Language and Literacy 3-8, Chapter 1
Primary - Wyse D. & Jones R. (2008) Teaching English, Language and Literacy 
Parts 2 (3) & 3 (11)

	Further reading
	Key Learning / Ideas to be developed

	Wray, D. & Lewis, M. (1997) Extending Literacy: Children Reading & Writing Non-Fiction. Routledge.

Meek, M. (1988) How Texts Teach What Readers Learn. Thimble Press.

Wyse, D. & Jones, R. (2008) Teaching English, Language and Literacy. Routledge/ Falmer.
	


Note to students -  Next week, please bring a quality picture book with you.

Session 3: Reading to and with children / Recap on Coursework 1 
Week beginning 4.10.10    
	 Curriculum Focus and Professional Links

	EYFS (2007)
	CLL; Experiment with sounds, words and texts

	National Curriculum
	EN 1, 2 & 3 – knowledge, skills and understanding

	Early Years & Primary

	In this session we will explore important features of reading and telling stories to children including techniques for reading aloud and specific provision for children with SEN (or who struggle to read). We will assess at what ages one should start and stop reading to children and assess its relative importance. We will consider the experiences of children for whom English is an additional language, and the importance of multi-lingual texts. Suggestions will be given for age-related activities to do with children whilst they read, and to examine a variety of environments that lend themselves to effective reading development. The importance of encouraging children to engage with literature through speech and drama will be amplified and different kinds of talk explored (and compared to criteria for dialogic teaching). We will also explore ways of assessing children’s reading, including methods of formative assessment. We will revisit Assessment 1


	This session will contribute to satisfying the following ’07 Standards

	Q4 Communicate effectively with children, colleagues, parents and carers.

Q23 Design opportunities for learners to develop their literacy … skills

	Learning Outcomes (refer to p4 of this course booklet)

	1, 5, 9 and 11

	Preparatory reading 

	Early Years: Anne Browne (2009) Developing Language and Literacy 3-8, Chapter 2
Primary: Wyse D. & Jones R. (2008) Teaching English, Language and Literacy Parts 2 (6) & 2 (10)

	Further reading
	Key Learning / Ideas to be developed

	Cremin T et al (2009) Teachers as Readers Literacy 43:1

Fisher R & Williams M (2006) Unlocking Literacy Fulton

Hutchin, V. (2nd ed.) (2000) Tracking Significant Achievement in the Early Years. Hodder and Stoughton.

QCA (1999) Target Setting and Assessment in the National Literacy Strategy. QCA.
	


Session 4 – Phonics (including environmental print [EY’s]) / Drama in Literacy 
Week beginning 18.10.10 

	 Curriculum Focus and Professional Links

	EYFS (2007)
	Linking sounds and letters (Practice Guidance pp50-53)

	National Curriculum
	EN2 – Reading strategies: phoneme awareness and phonic knowledge; word recognition and graphic knowledge; develop understanding of fiction through drama

	Early Years 
	Primary

	We will explore the professional vocabulary in which the study and teaching of phonics is couched, and students will be introduced to the recent debate concerning the place of phonics in the teaching of literacy, with particular attention to the status afforded to synthetic phonics. We will also consider the importance of environmental print in the emergent stages of reading.

We will consider ways in which drama can be used to support speaking & listening, reading and writing.
	We will explore the professional vocabulary in which the study and teaching of phonics is couched, and students will be introduced to the recent debate concerning the place of phonics in the teaching of literacy, with particular attention to the status afforded to synthetic phonics. A selection of phonics programs will be critiqued.

We will consider ways in which drama can be used to support speaking & listening, reading and writing.


	This session will contribute to satisfying the following ’07 Standards

	Q14 Have a secure knowledge and understanding of their subjects/curriculum areas and related pedagogy to enable them to teach effectively across the age and ability range for which they are trained.

	Learning Outcomes (refer to p4 of this course booklet)

	 1, 8 and 9

	Preparatory reading 

	Early Years: Anne Browne (2009) Developing Language and Literacy 3-8, Chapter 6
EY & Primary: Wyse D & Styles M (April 2007) ‘Synthetic Phonics and the teaching of reading’ Literacy Vol 41 No 1

Brooks G, Cook M & Littlefair A (November 2007) ‘Responses to Wyse & Styles article “Synthetic Phonics and the teaching of reading”, with replies from Wyse & Styles’ Literacy Vol 41 No 3

	Further reading
	Key Learning / Ideas to be developed

	Early Years  - Myers J. & Burnett C (2004) Teaching English 3-11  Chapter 10

Primary - Wyse D. & Jones R. (2008) Teaching English, Language and Literacy Part 2 (7) & part 4 (21)

Letters and Sounds www.standards.dfes.gov.uk
	


Session 5: Planning & Assessment, including Assessment for Learning /
Introduction to Assessment 2. Week beginning 1.11.10
	  Curriculum Focus and Professional Links

	EYFS (2007)
	Statutory Framework (pp 16-17)

	National Curriculum
	Effective use of assessment to inform future planning

	Early Years & Primary

	We will look examples of planning for literacy development, and critique their efficacy as working documents in the cycle of planning/ teaching/ assessment. Differentiation and interventions for children with a SEN, or for whom English is an additional language, will be considered.

The second piece of coursework will be introduced, and the importance of maintaining meaningful FSLRs or PLRs will be underlined, both in terms of exploring children’s learning, and as evidence for the second assignment. In particular, the importance of assessing Speaking and Listening will be amplified.

Students will be introduced to running records and miscue analysis as a form of assessment.


	This session will contribute to satisfying the following ’07 Standards

	Q11 Know the assessment requirements and arrangements for the curriculum areas they are trained to teach …

Q12 Know a range of approaches to assessment, including the importance of formative assessment

Q22 Plan for progression across the age and ability range for which they are trained, designing effective learning sequences within lessons and across series of lessons, and demonstrating secure subject/curriculum knowledge

Q23Design opportunities for learners to develop their literacy … skills.

Q26a Make efficient use of a range of assessment, monitoring and recording strategies

	Learning Outcomes (refer to p4 of this course booklet)

	1, 6, 7, 10 and 12

	Preparatory reading 

	Students should explore the Assessment for Learning Strategy - http://publications.teachernet.gov.uk/eOrderingDownload/DCSF-00341-2008.pdf 

Early Years - Anne Browne (2009) Developing Language and Literacy 3-8, Chapter 10
Primary - Wyse D. & Jones R. (2008) Teaching English, Language and Literacy Part 5 (23) 

	Further reading
	Key Learning / Ideas to be developed

	Assessment for Learning principles
http://nationalstrategies.standards
.dcsf.gov.uk/primary/assessment/
assessmentforlearningafl

	


Session 6: Children as Orators / Reflection on SE1 
Week beginning 3.1.11
	 Curriculum Focus and Professional Links

	EYFS (2007)
	CLL: Language for communication (Practice Guidance pp 41-49)

	National Curriculum
	En1:1&2 Knowledge Skills and Understanding

	Early Years & Primary

	In this session we will define oracy, and establish the theoretical grounds underlining its central place in the curriculum. Strategies for planning purposeful oracy tasks will be explored, and we will engage in oracy-rich activities appropriate to students’ specialist age range. We will consider the variety of types of listening which children might engage in, and identify the opportunities found within current documentation to celebrate and promote speaking and listening. How can talk in an additional home language be used to support the acquisition of English? The importance of drama in developing oracy skills will be highlighted.

We will ask whether, and how, oracy might be assessed in a primary or early years setting.


	This session will contribute to satisfying the following ’07 Standards

	Q7a Reflect upon and improve their practice, and take responsibility for identifying their developing their developing professional needs

Q14 Have a secure knowledge and understanding of their subjects/curriculum areas and related pedagogy to enable them to teach

Q18 Understand how children and young people develop and that the progress and well-being of learners are affected by a range of developmental … influences.

Q25b build on prior knowledge, develop concepts and processes …

Q28 Support and guide learners to reflect on their learning …

	Learning Outcomes (refer to p4 of this course booklet)

	1, 5, 9 and 10

	Preparatory reading 

	Early Years - Anne Browne (2009) Developing Language and Literacy 3-8. Chapter 8
Primary - Wyse D. & Jones R. (2008) Teaching English, Language and Literacy Part 4 (18 & 19)



	Further reading
	Key Learning / Ideas to be developed

	Williams S (2009) It’s all coming together Literacy 42:3 

Grugeon E et al (2005) Teaching Speaking and Listening in the primary school Fulton

Goodwin P. (2001) The Articulate Classroom Fulton

Corden, R. (2000) Literacy and Learning Through Talk. Open University Press.

Mercer, N. (2000) Words and Minds. Routledge.
	


Session 7: Children as Readers / Phonics revisited 
Week beginning 10.1.11
	 Curriculum Focus and Professional Links

	EYFS (2007)
	CLL: Practice guidance pp 53-57

	National Curriculum
	En2:1 – Knowledge, Skills and Understanding

	Early Years & Primary

	In this session we will explore the process of learning to read across the 3 - 7 (Early Years) or 5 - 11 (Primary) age range. We will look in more depth at how children begin to learn to read, and will examine a variety of current theories. We will explore support strategies for reluctant  readers. We will consider genre selection, the place of bilingualism, and discuss relevant gender issues. 

We will explore cueing systems and consider the importance of careful analysis of children’s individual progress, and explore how this can be done. We will consider ways of maintaining children’s interest and enthusiasm as they become more independent readers, and discuss gender difference. 

The session will be set within the context of the documents relating to the Foundation Stage (EYFS); the Primary Framework; and NC for KS1 English.

We will revisit theories, vocabulary and skills regarding the teaching of phonics.


	This session will contribute to satisfying the following ’07 Standards

	Q14 Have a secure knowledge and understanding of their subjects/curriculum areas and related pedagogy to enable them to teach

Q18 Understand how children and young people develop and that the progress and well-being of learners are affected by a range of developmental … influences.

Q25b build on prior knowledge, develop concepts and processes …

	Learning Outcomes (refer to p4 of this course booklet)

	1, 5 and 10

	Preparatory reading 

	Early Years - Anne Browne (2009) Developing Language and Literacy 3-8, Chapter 3
Primary - Wyse D. & Jones R. (2008) Teaching English, Language and Literacy Part 2 (5 & 8)

	Further reading
	Key Learning / Ideas to be developed

	Torr J. & Scott C. (2006) ‘Learning ‘special’ words’ Journal of Early Childhood Research 2006: 4 pp 153-167 (available on line)


	


Session 8: Children as Writers / Handwriting
Week beginning 17.1.11
	 Curriculum Focus and Professional Links

	EYFS (2007)
	CLL: Practice guidance pp 58 - 60

	National Curriculum
	En 3:1-4 – Knowledge Skills & Understanding

	Early Years & Primary

	In this session we will explore how children move from early mark making to become independent writers. We will review our understanding of the early processes and contexts in which children begin to learn to write in a range of genres. We will examine the development of spelling, grammar and handwriting across the age range, and make links to the appropriate curriculum documents.  We will consider the role of phonic knowledge, syntactic and semantic understanding, and the influence of rich literary experiences on the process of writing. Issues of context, form, purpose and audience will be examined and we will discuss what influences and motivates children to write for a range of purposes. We will also discuss cultural and gender influences and the role of ICT as part of the planning process. Should one plan differently for reluctant writers (those who can, but don’t) from those with a SEN (those who would, but can’t).

We will debate the importance of handwriting in a computer literate world, and look at problems/opportunities which are inherent in the teaching of handwriting. 


	This session will contribute to satisfying the following ’07 Standards

	Q14 Have a secure knowledge and understanding of their subjects/curriculum areas and related pedagogy to enable them to teach

Q18 Understand how children and young people develop and that the progress and well-being of learners are affected by a range of developmental … influences.

Q25b build on prior knowledge, develop concepts and processes …

	Learning Outcomes (refer to p4 of this course booklet)

	1, 5 and 10

	Preparatory reading 

	Early Years - Anne Browne (2009) Developing Language and Literacy 3-8, Chapter 4
Primary - Wyse D. & Jones R. (2008) Teaching English, Language and Literacy Part 3 (12 & 14)

	Further reading
	Key Learning / Ideas to be developed

	Google ‘Talk for Writing’
	


Session 9: Poetry and Playful Language 
Week beginning 24.1.11
	 Curriculum Focus and Professional Links

	EYFS (2007)
	Use of language as a tool for thinking; children to communicate through gesture, body language, facial expression

	National Curriculum
	EN2:6 Stories, plays and poems with patterned or imaginative language

	Early Years 
	Primary

	In this session we will start by discussing the importance of children’s introduction to rhyme and playful language. Reports for I CAN (a charity working for children with speech and language difficulties) suggest that many children are arriving in early years settings with no knowledge of traditional rhymes and songs, and research has shown that this experimentation is crucial to the development of linguistic and literacy skills. We will look at a range of material, from traditional rhymes to current popular culture, playground chants, and cultural songs. We will consider what constitutes poetry, look at some poetry at the students’ own level, and then critique a range of poems suitable for children from 3-7yrs.  
	In this session we will examine what constitutes poetry, and what makes a good poem. We will note the diverse learning opportunities afforded by the manipulation of language and by the freedom children find in playing with words and in the breaking of linguistic conventions – as part of this discussion we will consider the place of Shakespeare in the primary classroom. We will explore poetry suitable for children across the primary range. Tutors will model how to unpick and appreciate poetry whilst retaining a sense of joy and adventure in the process. The central place of Speaking and Listening in learning processes will be highlighted.


	This session will contribute to satisfying the following ’07 Standards

	Q10 Have a knowledge … of a range of learning and teaching strategies …

	Learning Outcomes (refer to p4 of this course booklet)

	3, 5, 8 and 10

	Preparatory reading 

	Early Years - Anne Browne (2009) Developing Language and Literacy 3-8, Chapter 11
Primary - Cumming R (July 2007) ‘Language play in the classroom’ Literacy Vol 41 No 2 (On Weblearn)

	Further reading
	Key Learning / Ideas to be developed

	Wyse D. & Jones R. (2001) Teaching English, Language and Literacy part 5 (30)
Gilmore, Maurice (ed) (1997) Shakespeare for all in primary schools . Cassell
	


Session 10: Meeting Individual needs
Week beginning 31/1/11
	 Curriculum Focus and Professional Links

	EYFS (2007)
	CLL - Is having English as an additional language a disadvantage? Early identification of & response to particular difficulties in children’s language development.

	National Curriculum
	Inclusion (NC p30) NLS (p110 & 117)

	Early Years & Primary

	In this session we will consider issues arising from SE1 around evaluating and assessing children’s learning in language and literacy. We will consider the effectiveness of planning for differentiation and progression to support all learners in the mainstream classroom. 

We will explore the range of language needs you have encountered in early years and primary classrooms. This will include speech and communication difficulties as well as those in reading and writing.

We will look at ways to distinguish particular needs in language and learning English from the needs of the bilingual learner learning English as an additional language. Within this we will explore the range of linguistic resources children bring to different contexts and how to use these strengths to support children’s needs.


	This session will contribute to satisfying the following ’07 Standards

	Q10 Have a knowledge … of a range of learning and teaching strategies …

Q19 Know how to make effective personalised provision for those they teach, including those for whom English is an additional language or who have special educational needs or disabilities, and how to take practical account of diversity and promote equality and inclusion in their teaching

Q21b Know how to identify and support children whose progress, development or well-being is affected by changes or difficulties in their personal circumstances, and when to refer them to colleagues for specialist support

Q25c Adapt their language to suit the learners they teach …

	Learning Outcomes (refer to p4 of this course booklet)

	10

	Preparatory reading 

	Early Years – Anne Browne (2009) Developing Language and Literacy 3-8, Chapter 9
Primary - Wyse D. & Jones R. (2001) Teaching English, Language and Literacy Part 2 (10) & 5 (29)

	Further reading
	Key Learning / Ideas to be developed

	British Journal of Special Education is available online, and covers a variety of areas including assessment, inclusion, circle time, politics, identification of need, dyslexia, learning styles, protocol, speech therapy, resources and many more. 

Support for Learning is also available online, covering similar areas.  

Hall D. 1995  Assessing the Needs of Bilingual Pupils   David Fulton Publishers
	


Note to Early Years tutors – copies of next week’s preparatory reading Wyse D. & Jones R. (2001) Teaching English, Language and Literacy Part 5 (31) should be given out during this session.

Session 11: Multi-media texts 
Week beginning 7.3.11
	 Curriculum Focus and Professional Links

	EYFS (2007)
	CLL: Practice guidance: pp82-83 Visual/technological literacies (KUW )

	National Curriculum
	En2.7 – Non-literary texts

	Early Years & Primary

	In this session we will discuss the importance of including multi-media texts in the language and literacy curriculum for children across the 3-11 age range. We will explore the influence of popular culture and the ways in which Gee (2003) suggests that it is beneficial to children’s development. We will explore attitudes to computer games and consider whether such genre have a place in the primary classroom. Are the skills needed to navigate a non-fiction book the same as those needed for navigating a website? What about moving-image literacy? Can and should these things be taught?

We will consider the variety of ways in which communication and information-gathering takes place using Information and Communication Technology, and review the impact the interactive white board has had on teaching generally, and upon Literacy in particular. 


	This session will contribute to satisfying the following ’07 Standards

	Q1 Have high expectations of children …

Q8 Have a creative and constructively critical approach towards innovation, being prepared to adapt their practice where benefits and improvements are identified.

Q17 Know how to use skills in literacy,… and ICT to support learning and teaching

Q23 Design opportunities for learners to develop their literacy … skills

	Learning Outcomes (refer to p4 of this course booklet)

	1, 3, 8 and 9

	Preparatory reading 

	All students – Betteney M (2009) ‘Interactive Whiteboards’ English four to eleven, No 35 UKLA (the text of this article is available on Weblearn)

All students – Dryden L (2007) ‘Emergent typing’ English four to eleven, No 31 UKLA (the text of this article is available on Weblearn)

Early Years Early Years - Marsh J & Hallett (2008, 2nd edition) Desirable Literacies Chapter 10
Primary - Wyse D. & Jones R. (2008) Teaching English, Language and Literacy Part 5 (25)

	Further reading
	Key Learning / Ideas to be developed

	Gee J P (2003) What video games have to teach us about learning and literacy Palgrave
	


Session 12: Non-fiction
Week beginning 14.3.11
	 Curriculum Focus and Professional Links

	EYFS (2007)
	Attempt writing for different purposes, using features of different forms

	National Curriculum
	EN2:5 develop understanding of non-fiction texts

	Early Years & Primary

	In this session we will discuss genre theory, its impact upon the Framework, and the role of information texts in the teaching of literacy. We will become familiar with the different genres of non-fiction texts that children will be expected to read and write, including CD ROM and the Internet. Writing on-screen, and creating multimodal texts will be examined. Linguistic and presentational features of these genres will be examined. We will explore the use of writing frames as a scaffold, and model interaction with non-fiction texts. Active response to non-fiction texts will be explored through text marking and text restructuring activities, to enable re-presentation of information to demonstrate comprehension.


	This session will contribute to satisfying the following ’07 Standards

	Q14 Have a secure knowledge and understanding of their subjects/curriculum areas and related pedagogy to enable them to teach

Q19 Know how to make effective personalised provision for those they teach, including those for whom English is an additional language or who have special educational needs or disabilities, and how to take practical account of diversity and promote equality and inclusion in their teaching

Q25c Adapt their language to suit the learners they teach …

	Learning Outcomes (refer to p4 of this course booklet)

	1 and 5

	Preparatory reading 

	Early Years - Anne Browne (2009) Developing Language and Literacy 3-8, Chapter 7

Primary - Wyse D. & Jones R. (2008) Teaching English, Language and Literacy Part 2 (4) & 3 (12)

	Further reading
	Key Learning / Ideas to be developed

	
Mallett, M. (1999) Young Researchers: Informational Reading & Writing in the Early and Primary Years. Routledge.

Lewis, M. & Wray, D. (1995) Developing Children’s Non-Fiction Writing. Scholastic.

Wray, D. (2004) Teaching Literacy: Using texts to enhance learning. David Fulton. (Ch.4&5)
	


Session 13: Spelling strategies / Planning, AfL, and Summative Assessment revisited 
Week beginning 21.3.11
	 Curriculum Focus and Professional Links

	EYFS (2007)
	Explore and experiment with sounds, words and texts

	National Curriculum
	EN3:4,6 spelling and grammatical features of written standard English

	Early Years & Primary

	Within the context of the structured approach to spelling outlined Letters and Sounds and Support for Spelling, we will explore spelling rules and consider how tolerant teachers should be about ‘wrong’ spelling at different stages of children’s development. We will explore children’s different approaches in the acquisition of spelling strategies, including the advent of the computer spell-check facility. We will consider the link between handwriting and spelling


We will revisit planning and assessment, in particular the Assessment for Learning initiative.


	This session will contribute to satisfying the following ’07 Standards

	Q11 Know the assessment requirements and arrangements for the curriculum areas they are trained to teach …

Q12 Know a range of approaches to assessment, including the importance of formative assessment

Q22 Plan for progression across the age and ability range for which they are trained, designing effective learning sequences within lessons and across series of lessons, and demonstrating secure subject/curriculum knowledge

Q23Design opportunities for learners to develop their literacy … skills.

Q26a Make efficient use of a range of assessment, monitoring and recording strategies

	Learning Outcomes (refer to p4 of this course booklet)

	5, 6, 10 and 11

	Preparatory reading 

	Early Years – Anne Browne (2009) Developing Language and Literacy 3-8, Chapter 5 

Primary - Wyse D. & Jones R. (2008) Teaching English, Language and Literacy Part 3 (13)

	Further reading
	Key Learning / Ideas to be developed

	Letters and Sounds www.standards.dfes.gov.uk

Support for Spelling
http://nationalstrategies.standards.
dcsf.gov.uk/node/183127

	


Please hand to your tutor requests for areas you would like to revisit during the final ‘Review of the Module’ session.

Session 14: Review of Module
Week beginning 28.3.11
	 Curriculum Focus and Professional Links

	EYFS (2007)
	Reflection on the Guidance, including planning opportunities and concerns

	National Curriculum
	Reflection on the documentation, including planning opportunities and concerns

	Early Years & Primary

	This session will be an opportunity to revisit key learning through the course, in particular we will re-examine the vocabulary and provision of phonics teaching.. 

We will re-examine those areas most commonly highlighted by student requests submitted last week. 

Working in groups with other students who will be teaching in similar year groups in SE2, we will discuss strategies to implement effective learning in literacy, and consider management and planning possibilities.


	This session will contribute to satisfying the following ’07 Standards

	Q7a Reflect upon and improve their practice, and take responsibility for identifying their developing their developing professional needs

Q7b Identify priorities for their early professional development in the context of induction.

	Learning Outcomes: successful students will:

	be able to reflect upon their learning over the course so far, and to revisit and share their key learning experiences with regard to effective literacy teaching

explore planning opportunities and pre-empt possible SE2 difficulties with regard to differentiation, content, SEN or EAL issues, modelling, resources, the learning environment, or assessment strategies.

	Key Learning / Ideas to be developed

	


Language and Literacy Subject Knowledge

There are four compulsory sessions over the year, each of which is integral to this course, enhancing students’ own subject knowledge of Language and Literacy. 
	EY1
	1.30pm – 3.30pm
	Friday 24th September

Friday 5th November
Wednesday 2nd February
Friday 1st April
	Louise Dryden

	EY2
	1.30pm – 3.30pm 
	Friday 1st October

Friday 7th January

Tuesday 1st February
Friday 11th March
	Louise Dryden

	PR1
	1.30pm – 3.30pm 
	Friday 8th October

Friday 147th January

Friday 21st January

Thursday 3rd February
	Alastair Daniel

	PR2
	1.30pm – 3.30pm 
	Friday 24th September

Friday 5th November
Wednesday 2 February 

Friday 3rd April


	Alayne Öztürk 


The sessions will support specific areas of your own knowledge and understanding, and also inform the application of your teaching of literacy. 
They are assessed formatively (ie you cannot ‘fail’) through two subject knowledge audits (the first to be taken between 27th and 30th September 2010, and the second between 4th and 8th April 2011). These audits will be accessible on WebLearn, and the differences in mark between the two audits will demonstrate progression on your part. The audits will reveal weaknesses or omissions in your own understanding of technical aspects of spoken and written English. 

Community Language sessions

Tözün Issa will deliver four important sessions to Primary groups, on subjects including language acquisition (first and second languages), and the new Framework for Languages, which is being introduced into Primary Schools from 2010. 
	These sessions will be on the following dates:

	EY1
	Wednesday afternoons:

5, 12, 19, (26) January

	EY2
	Wednesday afternoons:

22, 29 September; 6, 20 October

	PR1
	Thursday afternoons:

23, 30 September; 7, 21 October

	PR2
	Thursday mornings:

6, 13, 20, (27) January 

	The sessions are as follows:

	Session 1
	Early Years 3-7

Language culture and identity: 

defining language and bilingualism 

exploring the development of early communication.
	Primary 5-11

Language culture and identity: 

defining language and bilingualism

exploring language use at home and in school.

	Session 2
	Understanding rules of language teaching through students exploring their own language use. 

	Sessions 
3 and 4
	An introduction to language learning strategies in the Primary Framework, and an exploration of how children’s understanding of the nature of language develops. 


Community Language Session 1- Language Acquisition  in Early Years/Primary settings
	Curriculum Focus and Professional Links: Guidance for Foundation Stage, Early Learning Goals – esp. CLL, National Curriculum, Primary Framework

	02/02 Qualifying to teach,

	Early Years 
	Primary

	In this session we will explore what is meant and understood by language and bilingualism drawing on students’ own experiences as language users. We will look at how children begin to acquire language from birth, simultaneous acquisition of bilingualism and multilingualism. The development of early communication at home and the importance of observing and planning for talk in nurseries/schools. We will explore the range of linguistic resources children have, discussing bilingualism and language variety and the relationship between home and educational settings. We will look at strategies that utilises children’s linguistic and cultural experiences as well strategies for parental involvement.

 We will explore the relationship between spoken and written language as part of becoming literate. We will also at language and literacy development in the context of Language, culture and identity.
	In this session we will explore what is meant and understood by language and bilingualism drawing on students’ own experiences as language users. We will look at language acquisition, particularly the role of the first language in this process. We will look at the differences between uses of language at home and school, and explore whether it would be more helpful to speak of ‘literacies’ rather than ‘literacy’. We will explore the need for observing and planning for talk in schools. We will explore the range of linguistic resources children have, discussing bilingualism and language variety in order to examine the perception that ‘English as an additional language’ is a hindrance to children’s learning. We will look at strategies that utilises children’s linguistic and cultural experiences as well as strategies for parental involvement.

 We will explore the relationship between spoken and written language as part of becoming literate.

We will look at language and literacy development in the context of Language, culture and identity. 


	This session will contribute to satisfying the following ’07 Standards

	Q4. Communicate effectively with children, colleagues, parents and carers.

Q5 Recognise and respect the contribution that colleagues, parents and carers can make to the development and well-being of children and young people, and to raising their levels of attainment.

Q10 Have a knowledge and understanding of a range of teaching, learning and behaviour management strategies and know how to use and adapt them, including how to personalise learning and provide opportunities for all learners to achieve their potential.

	Learning Outcomes – successful students will

	 2, understand theories of representation; first and subsequent language acquisition, bilingualism and development in language and literacy

4, understand the role of parents, carers and communities in language development

	Preparatory reading 

	Early Years - Myers J. & Burnett C (2004) Teaching English. 3-11 Chapter 1

Primary - Wyse D. & Jones R. (2001) Teaching English, Language and Literacy Part 1 (2)

Baker, C. (2006) (Fourth Edition) Foundations of Bilingual Education and Bilingualism – Chap 5

	Further reading

	Robertson L.H. (2006) ‘Learning to read ‘properly’ by moving between parallel literacy classes’. Language & Education, Vol 20, No 1 available online) 

Marsh J, & Millard E, (2000) Literacy and Popular Culture. Chapman

Cummins, J (2006) Negotiating Identities: Education for Empowerment in a Diverse Society. Ontario, CA: California Association for Bilingual Education 

Drury, R (2007) Young Bilingual Learners at Home and School. Stoke on Trent: Trentham

Issa, T and Özturk, A. (2008 ) Practical Bilingual Strategies for Multilingual Classrooms.  UKLA 

Issa, T. and Williams, C. (2009) Realising Potential: Complementary Schools in the UK.. Stoke on Trent: Trentham, Books.


Community Language Session 2- From language user to Language teacher    

	Curriculum Focus and Professional Links: Guidance for Foundation Stage, Early Learning Goals – esp. CLL, National Curriculum, Primary Framework

	Guidance for Foundation Stage
	Planning for language development in the Foundation Stage National Curriculum

	KS 2 Framework for Languages
	Embedding the primary languages into the primary curriculum with particular reference to the new QCA Schemes of Work

	02/02 Qualifying to teach
	

	KS 2 Framework for languages
	0 3.1, 03.2, L4.1, 4.2, IU 5.3, IU 5.3, 06.3, 06.4

	Early Years and Foundation

	In this session students will explore language learning experiences of their pupils by reflecting on their own. We will discuss the relationship between students’ language experiences and the development of their own identity. Working in pairs students will teach each other a simple dialogue in their own languages. They will discuss the strategies used in the process that would help learners when teaching languages. The session will also focus on structure of language asking students to explore varying grammatical rules used by different varieties of language. The aim here is to focus on variation of linguistic structures for understanding rules of language teaching. 


	This session will contribute to satisfying the following ’07 Standards

	Q4. Communicate effectively with children, colleagues, parents and carers.

Q10.  Have a knowledge and understanding of a range of teaching, learning and behaviour management strategies… 

	Learning Outcomes – successful students will:

	· Understand and develop their understanding of the role that language plays in the curriculum and across the curriculum.

· Understand and develop strategies for language teaching by reflecting on their own language experiences

· Explore the structure of different languages and use this as basis for understanding children varying repertoires and experiences. 

	Preparatory reading:

	Early Years - Drury, R (2007) Young Bilingual Learners  at Home and School. Stoke on Trent: Trentham

Primary – Issa, T and Özturk, A. (2008 ) Practical Bilingual Strategies for Multilingual Classrooms.  UKLA Publications.

	Further reading:

	Fisher R & Williams M (2006) Unlocking Literacy. Fulton

Hutchin, V. (2nd ed.) (2000) Tracking Significant Achievement in the Early Years. Hodder and Stoughton.

Nutbrown, C. (1997) Recognising Early Literacy Development. Paul Chapman Publishing.

Cummins, J (2006) Negotiating Identities: Education for Empowerment in a Diverse Society. Ontario, CA: California Association for Bilingual Education 

Issa, T (2005) Talking Turkey: the language, culture and identity of Turkish speaking children in Britain. Stoke on Trent: Trentham, Books 

	Key Learning:
	Ideas to remember / develop:

	
	


Community Language Sessions 3 and 4 - KS 2 Framework for Languages     
	Curriculum Focus and Professional Links: Guidance for Foundation Stage, Early Learning Goals – esp. CLL, National Curriculum, Primary Framework

	Guidance for Foundation Stage
	Planning for language development in the Foundation Stage. What should assessment look like?

	KS 2 Framework for Languages
	Embedding the primary languages into the primary curriculum with particular reference to the new QCA Schemes of Work

	02/02 Qualifying to teach
	

	KS 2 Framework for languages
	0 3.1, 03.2, L4.1, 4.2, IU 5.3, IU 5.3, 06.3, 06.4

	Early Years  and Primary

	In these sessions we will introduce language learning strategies covered by the Framework and its 5 key strands. We will show how the framework is rooted in the primary practice. We will look at a variety of models of delivery with appropriate terminology familiar to the practicing teacher. We will explore its structure and look into the expected levels of skills and knowledge for each year group. We will focus on learning objectives and teaching activities exploring the progression by each strand. We will look at Oracy and explore its role for language and literacy development. We will discuss these with a particular reference to reading and writing. We will explore knowledge and understanding gained in the first language discussing how children develop insights into nature of languages by comparing similarities and differences between them. We will look at intercultural understanding and explore how children think about their own lives in the context of exploring the lives of others.

We will also explore assessment procedures used in the context of second language acquisition, Language and Literacy.


	This session will contribute to satisfying the following ’07 Standards:

	Q3 (a) Be aware of the professional duties of teachers and the statutory framework within which they work.

Q10. Have a knowledge and understanding of a range of teaching, learning and behaviour management strategies ... 

Q14. Have a secure knowledge and understanding of their subjects/curriculum areas and related pedagogy…

	Learning Outcomes – successful students will:

	· be familiar with the KS2 Framework for languages and how the individual strands relate.

· understand and develop their understanding of the role that language plays in the curriculum and across the curriculum.

	Preparatory reading 

	Early Years - Myers J. & Burnett C (2004) Teaching English 3-11. Chapter 9

Primary - Wyse D. & Jones R. (2001) Teaching English, Language and Literacy. Part 2 (11) & 3 (19) & 4 (218) 

KS2 Framework for Languages, DfES (2006)

	Further reading

	Fisher R & Williams M (2006) Unlocking Literacy Fulton

Hutchin, V. (2nd ed.) (2000) Tracking Significant Achievement in the Early Years. Hodder and Stoughton.

Nutbrown, C. (1997) Recognising Early Literacy Development. Paul Chapman Publishing.

QCA (1999) Target Setting and Assessment in the National Literacy Strategy. QCA.

	Key Learning:
	Ideas to remember / develop:

	
	


Resources:
Booklist
	General areas of literacy:

	Beard, R. (1993) Teaching Literacy, Balancing Perspectives. 

Bearne E, Dombey H, & Grainger T (2003) Classroom Interactions in Literacy OUP

Bearne, E. (1998) Making Progress in English. 

Bearne, E. (1998) Use of Language Across the Primary Curriculum. Routledge.

Browne, A. (2nd ed) (2001) Developing Language and Literacy 3 – 8. 
Paul Chapman Publishing.

Bunting, R. (1997) Teaching about Language in the Primary Years. David Fulton.

Dombey, H. & Grainger, T. (2003) Classroom Interactions in Literacy. 
Open University Press.

Fisher, R. & Williams, M. (eds.) (2000) Unlocking Literacy. David Fulton.

Gamble N & Yates S (2007) Exploring Children’s Literature Sage

Godwin, D. & Perkins, M. (2nd ed) (2003) Teaching Language & Literacy in the Early Years. David Fulton.

Goodwin, P. (ed) (1999) The Literate Classroom. David Fulton.

Lockwood, M. (1996) Opportunities for English in the Primary School. Trentham Books.

Mallett, M. (2002) The Primary English Encyclopaedia. David Fulton.

Meek, M. (1991) On Being Literate. Bodley Head.

Myers, J. & Burnett, C. (2004) Teaching English 3 – 11. Continuum.

Whitehead, M.R. (1997) Language and Literacy in the Early Years. PCP.

Wragg, E., Wragg, C., Haynes, G. & Chamberlin, R. (1998) 
Improving Literacy in the Primary School. Routledge.

Wray, D. (2004) Teaching Literacy: Using Texts to Enhance Learning. David Fulton.

Wray, D. & Lewis, M. (1997) Extending Literacy: children reading and writing non-fiction. Routledge.

Wray, D. & Medwell, J. (1995) Literacy and Language in the Primary Years. Routledge.

Wyse, D. & Jones, R. (2008, 2nd edition) Teaching English, Language and Literacy. 
Routledge/ Falmer.




	Reading:

	Barrs, M. & Thomas, A. (1991) The Reading Book. CLPE.

Barrs, M. & Pidgeon, S. (1998) Boys and Reading. CLPE.

Bentley D. & Reid, D. (1996) Reading On! Scholastic.

Bielby, N. (1994) Making Sense of Reading. Scholastic.

Bielby, N. (1998) How to Teach Reading. Scholastic.

Bielby, N. (1999) Teaching Reading at Key Stage 2. Stanley Thornes.

Campbell, R. (2nd ed) (2002) Reading in the Early Years Handbook. Open University Press.

Clay, M. (3rd ed) (1985) The Early Detection of Reading Difficulties. Heinemann.

Edwards, S. (1999) Reading for All. David Fulton.

Gilmore, Maurice (ed) (1997) Shakespeare for all in primary schools . Cassell
Goodwin P (2008) Understanding Children’s Books : a guide for education professionals Sage

Graham, J. & Kelly, A. (eds.) (2nd ed.) (2000) Reading Under Control: Teaching Reading in the Primary School. David Fulton.

Jager Adams, M. (1990) Beginning to Read: Thinking and Learning about Print. 
MIT Press.

Johnstone R & Watson J (2007) Teaching Synthetic Phonics LearningMatters

Lewis, D. (2001) Reading Contemporary Picture Books: Picturing Text. Routledge/ Falmer.

Mallett, M. (1999) Young Researchers: Informational Reading & Writing in the Early and Primary Years. Routledge.

Meek, M. (1988) How Texts Teach What Readers Learn. Thimble Press.

Merchant, G. & Thomas, H. (eds.) (1999) Picture Books for the Literacy Hour. David Fulton.

Neate, B. (1992) Finding Out About Finding Out. Hodder and Stoughton.

Phinn, G. (2000) Young Readers and their Books. David Fulton.

Riley, J. (1999) Teaching Reading at Key Stage 1 and Before. Stanley Thornes.

Thomas, H. (1998) Reading & Responding to Fiction. Scholastic.

Wray, D. & Lewis, M. (1997) Extending Literacy: Children Reading & Writing Non-Fiction. Routledge.


	Spelling and Grammar:

	Boys, R. (2003) PGCE Professional Workbook Primary English. Learning Matters.

Carey, G.V. (1976) Mind the Stop – A Brief Guide to Punctuation. Penguin Reference.

Carter, R. (1995) Key Words in Language and Literacy. Routledge.

Challen, D. (2001) Primary English: Audit and Test. Learning Matters.

Crystal, D. (1998) Rediscover Grammar. Longman.

Eyres, I. (2000) Primary English: Developing Subject Knowledge. PCP.

Johnson, J. (2001) Passing the Literacy Skills Test. Learning Matters.

Kress, G. (2000) Early Spelling. Routledge.

Medwell, J., Moore, G., Wray, D. and Griffiths, V. (2nd ed) (2002) Primary English: Knowledge and Understanding. Learning Matters Ltd.

Medwell, J., Wray, D., Minns, H., Griffiths, V. and Coates, E. (2nd ed) (2002) Primary English: Teaching Theory and Practice. Learning Matters Ltd.

Pollock, J. & Waller, E. (1999) English Grammar & Teaching Strategies. David Fulton.

Ramsden. M. (1993) Rescuing Spelling. Southgate.

Reason, R. & Boote, R. (1994) Helping Children with Reading and Spelling. Routledge.

Rees, D. (1997) Spelling: Developmental Continuum. Rigby Heinemann.

Rees, D. (1997) Spelling: Resource Book. Rigby Heinemann.

Reeve, C. (1998) Spelling and Phonics. Scholastic.

Sassoon, R. (1995) Handwriting: The Way to Teach it. Leopard Learning.

Wilson, A. (1999) Language Knowledge for Primary Teachers. David Fulton.




	Phonics:

	Dombey H. et al (1998) Whole to Part Phonics: How Children Learn to Read and Spell. CLPE.

Eyres, I. (2000) Primary English: Developing Subject Knowledge. PCP.
Goouch, K. and Lambirth, A. (2007) Understanding Phonics and the Teaching of Reading 
Open University Press
Johnston, R. and Watson, J. (2007) Teaching Synthetic Phonics. Learning Matters
Kress, G. (2000) Early Spelling. Routledge.

Laycock, L. & Washtell, A. (1996) Spelling and Phonics: Key Stage Two. English Curriculum Bank. Scholastic.

Reeve, C. (1998) Spelling and Phonics. Scholastic.


	Poetry:

	Brownjohn, S. (1994) To Rhyme or Not to Rhyme? Teaching Children to Write Poetry. 
Hodder Education

Carter, Dennis (2002) Shakespeare and Classic Works in the Classroom David Fulton
Dymoke, S. (2003) Drafting and Assessing Poetry.Paul Chapman. 
Grainger, T., Goouch, K. & Lambirth, A. (2005) Artistic Voices: Poetry in /Creativity and Writing: Developing Voice and Verve in the Classroom. Routledge 
Spiro, J. (2007) ‘Teaching Poetry: Writing Poetry - Teaching as a Writer’ in English in Education, 41 (3):78-93. 
Wilson, A. (2005) ‘The Best Forms in the Best Order? Current Poetry Writing Pedagogy at KS2’ in English in Education 39 (3): 19 - 31.

	Speaking and Listening:

	Colwell, E. (1995) Storytelling. The Thimble Press.

Corden, R. (2000) Literacy and Learning Through Talk. Open University Press.

Garvie, Edie (1990); Story as Vehicle: Teaching English to Young Children;: 
Multilingual Matters Ltd 
Goodwin, P. (ed) (2001) The Articulate classroom. David Fulton.

Grainger, Teresa (1997); Traditional Storytelling in the Primary Classroom; Scholastic

Grugeon, E., Hubbard, L., Smith, C. & Dawes, L. (2nd ed) (2001) Teaching Speaking and listening in the Primary School. David Fulton.
Howe, Alan and John Johnson (eds) (1992); Common Bonds: storytelling in the classroom (The National Oracy Project);

Jones, Deborah and Pamela Hodson (eds) (2006); Unlocking Speaking and Listening; London: David Fulton Publishers
Mercer, N. (2000) Words and Minds. Routledge.

Wright, A. (1995) Storytelling with Children. Oxford University Press.

Zipes, Jack (2004); Speaking Out, Storytelling and Creative Drama for Children ; 
           London: Routledge; 


	Writing:

	Barrs, M. & Cork, V. (2001) The Reader in the Writer. CLPE.

Beard, R. (2000) Developing Writing 3-13. Hodder & Stoughton.

Browne, A. (1999) Teaching Writing at KS1 and Before. Stanley Thornes.

Browne, A. (2003) Helping Children to Write. Paul Chapman Publishing.

Brownjohn, S. (1994) To Rhyme or Not to Rhyme? Hodder and Stoughton.

Carter, J. (2001) Creating Writers. Routledge/Falmer.

Carter, D. (2000) Teaching Fiction in the Primary School. David Fulton.

Evans, J. (ed) (2001) The Writing Classroom. David Fulton.

Frater, G. (2001) Effective Practice in Writing at Key Stage 2. The Basic Skills Agency.

Graham, J. & Kelly, A. (eds.) (1998) Writing Under Control: Teaching Writing in the Primary School. David Fulton.

Hall, N. (1999) Interactive Writing in the Primary School. RALIC.

Hall, N. & Robinson, A. (1997) Exploring Writing and Play in the Early Years. David Fulton.

Hodson, P. & Jones, D. (2001) Teaching Children to Write: The Process Approach to 
Writing for Literacy. David Fulton.
Lewis M & Ellis S (eds) (2008) Phonics Sage/UKLA
Lewis, M. & Wray, D. (1995) Developing Children’s Non-Fiction Writing. Scholastic.

Lewis, M. & Wray, D. (1998) Writing Across the Curriculum. RALIC.

Raison, G. (1997) Writing: Developmental Continuum. Rigby Heinemann.

Raison, G.  (1997) Writing: Resource Book. Rigby Heinemann.

Riley, J. & Reedy, D. (2000) Developing Writing for Different Purposes: Teaching about Genre in the Early Years. Paul Chapman Publishing.

Smith, F. (1982) Writing and the Writer. Heinemann Educational Books.

Temple, C. et al (1993) The Beginnings of Writing. Alyn and Bacon.

Wray, D. & Lewis, M. (1997) Extending Literacy: Children Reading and Writing Non-Fiction. Routledge.

Wyse, D. (1998) Primary Writing. OUP.



	Drama:

	Ackroyd J & Boulton J (2001) Drama Lessons for 5-11 year olds David Fulton

Arts Council (2003) Drama in Schools (2nd edition). At: http://www.artscouncil.org.uk/documents/press/734.pdf 
Baldwin. P (2004) With Drama in Mind – real learning worlds.
 Network Educational Press
Booth, D. (2005, 2nd Ed’) Story Drama: Creating stories through role playing, improvising and reading aloud. Markham, Ontario: Pembroke
Bowell, P. & Heap, B. (2001) Planning Process Drama. David Fulton.

Bunyan P et al (2000) Cracking Drama NATE

Carter, Dennis (2002) Shakespeare and Classic Works in the Classroom David Fulton

Chalmers, Debbie (2007) Drama 3-5: a practical guide to teaching drama to children in the Foundation stage. Nursery World/Routledge
Cremin T (2009) Teaching English Creatively Routledge
Gilmour, Maurice (1997) Shakespeare for All in Primary Schools. Cassell
Grainger, T. & Pickard, A. (2004) Drama: Reading, Writing and Speaking Our Way Forward.UKLA Publications.

Hall, N. & Rainer, J. (2001) Being in Role. Literacy, Drama and Role Play. RALIC.
Heathcote D & Bolton G (1995) Drama for Learning Heinemann

Hendy, Lesley and Toon, Lucy (2001). Supporting Drama and Imaginative Play in the Early Years. Open University Press
Johnson C ‘Creative Drama: thinking from within’ in Fisher R and Williams M (2004) Unlocking Creativity David Fulton pp 55-67

Neelands, Jonothan and Goode, Tony (2000) Structuring Drama Work: A handbook of available forms in theatre and drama. Cambridge University Press
Toye, N. and Prendiville (2000) Drama and traditional story for the early years. London: Routledge Falmer
Winston. J (2004) Drama and English at the Heart of the Curriculum: Primary and Middle Years. David Fulton

Winston, J. (2000) Drama, Literacy and Moral Education. David Fulton.

Winston, W. And Tandy M. (2001 2nd ed') Beginning Drama 4-11. London David Fulton

Woolland B. (1993) The Teaching of Drama in the Primary School. Longman.



	Assessment:

	Clarke S (2001) Unlocking Formative Assessment Hodder & Stoughton

Briggs M et al (2008) (2nd ed) Assessment for Learning and Teaching in Primary Schools, chapter 2  LearningMatters

Hobart, C. & Frankel, J. (1994) A Practical Guide to Child Observation. Stanley Thornes.

Hutchin, V. (1999) Right from the Start: Effective Planning and Assessment in the Early Years.  Hodder and Stoughton.

Hutchin, V. (2nd ed.) (2000) Tracking Significant Achievement in the Early Years. Hodder and Stoughton.

Nutbrown, C. (1997) Recognising Early Literacy Development. Paul Chapman Publishing.


	EAL and literacy:

	Black ledge, A. (2000) Literacy, Power and Social Justice. Trentham Books.

Cummins, J. (1984) Bilingualism and Special Education: Issues in Assessment and Pedagogy. Multilingual Matters.

Datta, M. (2001) Bilinguality and Literacy. Continuum.

Edwards, V. (1998) The Power of Babel: Teaching and Learning in Multilingual Classrooms. Trentham Books.

Gregory, E., Long, S. & Volk, D. (eds) (2004) Many Pathways to Literacy. Routledge/ Falmer.

Hall, D. (1995) Assessing the Needs of Bilingual Pupils. David Fulton.

Hester, H. (1983) Stories in the Multilingual Classroom. AMS Educational.

Kenner, C. (2004) Becoming Biliterate:  Young Children Learning Different Writing Systems.   Trentham Books

Monaghan, F. (2004) Practical Ways to Support New Arrivals in the Classroom. NCLL.




	SEN and literacy:

	Berger, A., Henderson, J. & Morris, D. (1999) Implementing the Literacy Hour for Pupils with Learning Difficulties. David Fulton.

Berger, A. & Gross, J. (eds.) (1999) Teaching the Literacy Hour in an Inclusive Classroom. David Fulton.
Brooks, G. (2007 3rd edition) What works for children with literacy difficulties. 
University of Sheffield
Grainger, T. & Tod, J. (2000) Inclusive Educational Practice – Literacy. David Fulton.


	ICT, multimodality and literacy:

	Abbot, C. (2002) ICT & Literacy Teaching. NCLL.

Ager, R. (1998) Information and Communications Technology in the Primary School. David Fulton.

Arizpe, E. & Styles, M. (2003) Children Reading Picture: Interpreting Visual Texts. Routledge/ Falmer.

Bennett, R. (2004) Using ICT in Primary English Teaching. Learning Matters.

Bfi (2004) Look Again! A Guide to Using Film and Television with 3 – 11 year olds. Bfi.

Bearne, E. ( 2004) Multimodal Texts. UKLA/ QCA.
Blamires, M. (1999) Enabling Technology for Inclusion. Sage
Carrington V & Robinson M (2009) Digital Literacies: Social Learning and Classroom Practices Sage/UKLA

Evans, J. (1998) What’s in a Picture? Responding to Illustration in Picture Books. Paul Chapman Publishing.

Gee, J. P. (2003) What video games have to teach us about learning and literacy. Palgrave MacMillan, 

Lewis, D. (2001) Reading Contemporary Picturebooks: Picturing text. Routledge/ Falmer.

Marsh, J. & Millard, E. (2003) Literacy and Popular Culture in the Classroom. NCLL.

Monteith, M. (ed) (2002) Teaching Primary Literacy with ICT. Open University Press.

Styles, M. & Bearne, E. (2003) Art, Narrative and Childhood. Trentham Books.




Journals and Websites

	Journals

	English in Education,  NATE.

Journal of Multilingual and Multicultural Development.

Journal of  Early Childhood Literacy,  Sage

Race Equality Teaching, Trentham Books

Multilingual Matters

The Primary English Magazine, NATE

Written Language and Literacy

Reading

Cambridge Journal of Education

	Websites

	www.standards,dfes.gov.uk
www.ite.org.uk
www.ofsted.gov.uk
www.qca.org
Arts Council (2003) Drama in Schools (2nd edition). At:
http://www.artscouncil.org.uk/documents/press/734.pdf



Organisations

UKLA – United Kingdom Literacy Association (Highly recommended)


4th Floor, Attenborough Building, University of Leicester, Leicester LE1 7RH
Tel: 0116 229 7450   Fax: 0116 229 7451 www.ukla.org.uk  

Student Membership £20.00pa


UKLA provides a forum for debate to advance education in literacy. It publishes a quarterly journal on reading research and another journal entitled ‘Reading’ for members. It also produces other publications on learning and teaching literacy.

CLPE - Centre for Language in Primary Education, 

Webber Street SE1 8QW
Tel 020 7401 3382/3 www.clpe.co.uk  email info@clpe.co.uk    

This renowned centre offers a range of courses in literacy, English and ICT. It has an extensive reference of children’s literature and teaching resources library which you can visit by arrangement. Many publications are on our reading list. There is a termly newsletter

NALDIC – National Association for Language Development in the Curriculum


Membership – PO Box 2607, Coulsdon, Surrey CR5 1YT
www.naldic.org.uk  email membership@naldic.org.uk 

Subscription £20.00 p.a.


The association produces quarterly journals concerning research and practice around issues of teaching English as an additional language. It also organises national and regional conferences around this subject.

NATE – National Association for the Teaching of English


50 Broadfield Road, Sheffield S8 0XJ . Tel 0114 255 5419
www.nate.org.uk  email natehq@btconnect.com 

Membership £35.00 p.a.


NATe is the UK subject organisation for all aspects of teaching English from pre-school to university. NATE has many publications. Members receive the journal English in Education and The Primary English Magazine or equivalent secondary publications. The London branch frequently organises local conferences/workshops. Details will be on the PGCE noticeboard.
	Observation and Samples: Foundation Stage Learning Record
Attach extra pages where needed

	Name: _________________________ Nursery/Reception

Speaking and listening, Reading and Writing: diary of observations across the curriculum  
(in English and/or other community languages)

The matrix sets out a range of social and curriculum contexts for talk, reading and writing. Observations made in all sections of the diary can be numbered or lettered and plotted onto the matrix. In this way teachers will be able to look back and review the pattern of activities and the range of contexts in which the child has been observed.


	
	SOCIAL CONTEXTS

	
	LEARNING CONTEXTS
	Indiv’l
	Pair
	Small group
	Child with adult
	Sml/lge group with adult
	

	
	Storytelling

	
	
	
	
	
	

	
	Show and Tell

	
	
	
	
	
	

	
	Listening to & questioning others
	
	
	
	
	
	

	
	Taking part  in discussions  (KUW)
	
	
	
	
	
	

	
	Imaginative play

	
	
	
	
	
	

	
	Structured Maths / Science  activities
	
	
	
	
	
	

	
	Creative activities

	
	
	
	
	
	

	
	Collaborative design/ construction play
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	Dates, curriculum areas / topics
	Speaking and listening

Record evidence of the child's developing use of talk and listening across a range of contexts. Note the ways the child is using talk for learning (e.g. raising questions, planning, reflecting, presenting findings) and the child's confidence in managing the social aspects of talk (e.g. listening, supporting others, making suggestions).




	Dates, curriculum areas / topics
	Interest in text / reading 

Record observations of the child's development as an emergent reader.  In the earliest stages, consider the child’s interest in environmental print, and recognition of familiar logos/ symbols. Consider their enjoyment of texts, including evidence of looking through books alone or sharing the experience with adults and peers. Note their developing skills related to technological ‘reading’ opportunities, including navigation around on-screen texts.  Record their developing understanding of analytical and synthetic phonics, as appropriate.  



	
	Emergent writing

Record observations of the child's development as an emergent  writer across a range of contexts, including early symbolic representation,  mark-making /emergent writing in play situations, stories dictated by the child. Note progress towards independent writing and invented spelling.  



	Shared reading: samples/detailed observations (reading in English and/or other community languages) to include reading aloud and reading silently across the curriculum.

	Dates:


	
	
	

	Title of book/text (fiction or information):


	
	
	

	Familiar/ unfamiliar text


	
	
	

	Overall impression of the child's interest in reading: 

· did child choose text – if so why?  

· involvement with the book/text

· understanding of conventions (such a title, author, page turning & direction of print etc.)

· interest in illustrations & using contextual cues


	
	
	

	Strategies the child used when sharing reading or reading aloud:

· drawing on previous experience to make sense of the book/text

· playing at reading

· using book language

· reading the pictures

· focusing on print (directionally, 1:1 correspondence recognition of certain words)

· using semantic/syntactic/ grapho-phonic cues

· predicting

· self-correcting

· using several strategies or over-dependent on one
	
	
	

	Child's response to the book/text:

· personal response 

·  critical response – ability to discuss the text (understanding, evaluating, appreciating wider meanings)
	
	
	

	What this sample shows about the child's development as an emergent reader:

Experiences/support needed to further development:


	
	
	

	Early indicators that the child is moving into reading


	Writing/ mark-making : samples/detailed observations (writing in English and/or other community languages) 'Writing 'to include children's earliest attempts at writing across the curriculum

	Dates:


	
	
	

	Context and background information about the writing: 

· how the writing/mark-making arose

· how the child went about the writing

· whether the child was writing -alone or with others

· whether the writing was discussed with anyone while the child was working on it 

· kind of writing (e.g. list, letter, story, poem, personal writing, information writing and recording)


	
	
	

	Child's own response to the writing:

· whether the child recognises the communicative nature of mark- making 

· whether the child ‘reads’ the emergent writing aloud as if it was conventional writing

· how motivated the child is to write


	
	
	

	Teacher's response:

· to the content of the writing 

· to the child's ability to handle this particular kind of writing 

· overall impression


	
	
	

	Development of spelling and conventions of writing:

· use of invented spelling

· use of grapho-phonic knowledge to support spelling/remembered spellings 

· experimentation with punctuation 


	
	
	

	Please keep the writing with sample sheet.

	Observation and Samples: Primary Learning Record
Attach extra pages where needed

	Name: _________________________ Year Group

Speaking and listening, Reading and Writing: diary of observations across the curriculum  
(in English and/or other community languages)

The matrix sets out a range of social and curriculum contexts for talk, reading and writing. Observations made in all sections of the diary can be numbered or lettered and plotted onto the matrix. In this way teachers will be able to look back and review the pattern of activities and the range of contexts in which the child has been observed.


	
	SOCIAL CONTEXTS

	
	LEARNING CONTEXTS
	Indiv’l
	Pair
	Small group
	Child with adult
	Sml/lge group with adult
	

	
	language and

literacy activities
	
	
	
	
	
	

	
	play, drama &

story
	
	
	
	
	
	

	
	rnaths activities


	
	
	
	
	
	

	
	science

activities
	
	
	
	
	
	

	
	Design, construction craft &art projects
	
	
	
	
	
	

	
	geographical

activities
	
	
	
	
	
	

	
	historical

activities
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	Dates, curriculum areas / topics
	Speaking and listening

Record observations of the child's developing use of talk and listening across a range of curriculum contexts. Note the ways the child is using talk for learning (e.g. raising questions, planning, reflecting, presenting findings) and the child's confidence in managing the social aspects of talk (e.g. listening, supporting others, making suggestions).



	Dates, curriculum areas / topics
	Reading 

Record observations of the child's development as a reader across a range of curriculum contexts, including experiences of story and texts written by the child, information texts, charts, diagrams, and other symbol systems.



	
	Writing

Record observations of the child's development as a writer across a range of curriculum contexts, including stories dictated by the child, charts, diagrams, and other symbol systems.




	Shared reading: samples/detailed observations (reading in English and/or other community languages) to include reading aloud and reading silently across the curriculum.

	Dates:


	
	
	

	Title of book/text (fiction or information):


	
	
	

	Familiar/ unfamiliar text


	
	
	

	Sampling procedure if used: informal assessment/running record/miscue analysis


	
	
	

	Overall impression of the child's reading: 

· confidence and degree of independence 

· involvement in the book/text

· the way in which the child read the text aloud
	
	
	

	Strategies the child used when reading aloud:

· drawing on previous experience to make sense of the book/text

· playing at reading

· using book language

· reading the pictures

· focusing on print (directionally, 1:1 correspondence recognition of certain words)

· using semantic/syntactic/ grapho-phonic cues

· predicting

· self-correcting

· using several strategies or over-dependent on one
	
	
	

	Child's response to the book/text:

· personal response 

· critical response (understanding, evaluating, appreciating wider meanings)

	
	
	

	What this sample shows about the child's development as a reader:

Experiences/support needed to further development:


	
	
	

	Early indicators that the child is moving into reading:


	
	
	

	Writing/ mark-making : samples/detailed observations (writing in English and/or other community languages) 'Writing 'to include children's earliest attempts at writing across the curriculum

	Dates:


	
	
	

	Context and background information about the writing: 

· how the writing arose

· how the child went about the writing

· whether the child was writing -alone or with others

· whether the writing was discussed with anyone while the child was working on it 

· kind of writing (e.g. list, letter, story, poem, personal writing, information writing and recording)

· complete piece of work or extract


	
	
	

	Child's own response to the writing:


	
	
	

	Teacher's response:

· to the content of the writing 

· to the child's ability to handle this particular kind of writing 

· overall impression


	
	
	

	Development of spelling and conventions of writing:


	
	
	

	What this writing shows about the child's development as a writer: 

· how it fits into the range of the child's previous writing

· Experiences/support needed to further development:


	
	
	

	Please keep the writing with sample sheet.
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