

Career Choice and Aspirations at Post 16: A case study of Turkish, Kurdish and Congolese communities
Current policy in education, training and employment is driven by the human capital which according to Ball et al (2000) has a fatal flow and it fails to recognise ‘the complex interactional, intellectual and situated processes that constitute learning: it is socially disembedded’ (p.9). 

The aim of this research is to investigate factors affecting the career choice and aspirations of young people from London’s disadvantaged communities: Congolese and Turkish and Kurdish. Despite having different social, cultural and linguistic characteristics and practices the three communities share similar experiences and are affected by common factors that were a catalyst in their arrival to the UK. 
i)  They endured economic and/or political hardship in their home countries and;
ii) Significantly underachieve in the UK education system when compared to other ethnic   minority communities in London.
The study is set in the broader context of a wider concern over the so called ‘community aspirations deficit’ and in particular the career choices and aspirations of the Congolese, Turkish and Kurdish youth. It attempts to show young people’s career choices are affected by a variety of factors namely social class, gender, learner and youth identities, self esteem as well as structural (e.g. family, school and community) factors that impact on individual choices. What interests us in this research is to explore how young Congolese and Kurdish/Turkish youth interpret ‘success’. Do they think they have choices and that hard work and determination are the basis of success of what Rose (1992) calls ‘instrumental autonomy?’. Do Congolese and Turkish/Kurdish families have sufficient financial and cultural resources to support their children? (Ball and Vincent,1998).
There are no available research currently that look specifically at the destinations and carrier development of 16-19 year old students from Congolese, Turkish and Kurdish communities. 
Theoretical Framework 

We adopt Ball et al’s (2000) four themes and the theoretical principles associated with these. These are the culture of individualism and economics of individualisation, social and economic polarisation, issues around consumerism, leisure and identity and new work and labour market identifications.
Furlong and Cartmel (1997) argue that ‘in the space of one generation there have been some radical changes to the experiences of young people’ (p.8). Their view is shared by many others who argue that such changes are evident to the extent which young people see their decision making as their individual choice rather than the product of ‘structured constraints (Giddens, 1991; Beck 1992).  According to Roberts et al (1994) young people see themselves as individuals in a meritocratic setting, not as classed or gendered members of an unequal society, of what they call ‘structured individualism’. On one hand Bats and Riseborough (1993) see youth as having choices rather than affected by structural constraints .On the other, there are those who argue that structural constraints do exist and that social polarisation is one of the main factors affecting individual choices (Oppenheim 1993; Hills, 1995; ) Hutton, (1995) has characterised the UK  as the ‘thirty, thirty, forty society’ where the bottom 60 per cent of society are ‘disadvantaged’ marginalised’ and ‘insecure’. (p.108). Maden (1996) states that ‘in the list of England’s most deprived areas all Inner London boroughs are there (p.20).

The identities of Congolese and Turkish/Kurdish young people cannot be explained by class, gender or their membership of an ethnic group alone. They are viewed as active individuals constantly constructing alternative identities as consumers of society. Tsolides (1996) argues that identity needs to be understood as something ‘created on response to a set of circumstances (p.276) and that it is the product of ‘the logic of individuality’ (Grossberg, 1996:97). Ting-Toomey (2000) conceptualise ethnic identity as a ‘multidimensional construct’ with ‘a composite of attitudes, feelings, and perceptions

of the degree of affiliation  and belonging towards one's own ethnic group and/or

the larger culture’ (p.49).

Drawing also from the social identity theory of Tajfel & Turner, (1979) and acculturation theory of Berry, Kim, Power, Young, & Bujaki, 1989 to extend the concept of  ethnic identity as having  issues of group membership, self-image, ethnic affiliation and larger cultural affiliation with  in-group and intergroup attitudes. 

One of the key areas we would like to explore in this project is the dynamic relationship between the given (hereditary) identities (i.e. membership of a particular linguistic and cultural group) of Congolese and Turkish/Kurdish youth and their individually constructed (developing) identities. How well do their aspirations and views on learning are attuned with the Government’s vision of new culture of learning for post 16 (DFEE, 1999 p.1)?
Turkish and Kurdish Speaking Communities in Britain: Migration, identity and economic activities

London is one the most linguistically diverse city in the world. There are 2 Million Londoners born outside of the UK, arriving from 240 countries. There are more than 300 languages spoken by children in London Schools. (www.literacytrust.org.uk). The Turkish Speaking population in Britain is not homogenous. It is made up of three distinct groups: Turkish-speaking Cypriots (TC), Turks from mainland Turkey (MT) and Turkish-speaking Kurds (KU) also from mainland Turkey. There are also a small numbers of Turkish speaking Kurds and Roma/ Gypsy refugees who arrived from Cyprus during the mid- 1990s. It is estimated that the overall population of Turkish speakers in the UK is around 180,000-200,000, Mehmet Ali (2001). In this section, I discuss each group in terms of migration and settlement patterns. 

Turkish Cypriots

There are varying estimations of the population of the Turkish speaking communities in Britain. Earliest data appear only to refer to the ‘Cypriot born’ population. Turkish speaking communities in Britain vary markedly in size. Oakley (1970) has calculated a Cypriot population of 110,000 and estimated it to have reached around 140,000 in 1977. Constantinides (1977) and Triseliotis (1976) estimated this to be as high as 160,000. The census data does not distinguish between Turkish and Greek Cypriots. The ratio of the population in the UK is similar to that of Cyprus- approximately 1:5 Turkish to Greek Cypriots. Reid et al (1985) estimated that there were 7000 Turkish speakers living in London borough of Haringey alone. In 1986 the London representative of the then Turkish Federated State of Cyprus claimed 50,000-80,000 Turkish Cypriots to be residing in Britain. More recent sources estimate the mainland Turkish and Cypriot speaking population to be around 150,000, see Mehmet Ali (1991b), Reid et al (1999). 

Because of the lack of separate data on Turkish Cypriot migration and the similarities between Turkish and Greek Cypriot outward movements from Cyprus, the Turkish Cypriot migration is analysed within general Cypriot migration patterns, which can be explained in three main stages, Alkan and Costantinides (1982).

A small pre-World War I migration

The first immigrants from Cyprus were mostly young men of Greek origin arriving as British subjects when Cyprus was a Crown Colony with a subsistence agricultural economy (Taylor, 1988). These were thought to be single men, students, seamen or merchants, who came to Britain for a better life (Constantinides, 1977). 

Post War Migration (1945-1974)

Major migration started after the World War II, due to the hostilities on the island during the 1950s and early 1960s. This was when Turkish Cypriot migration started and the numbers was almost in proportion to the ratio of Turkish and Greek speakers in Cyprus, George and Millerson (1967). Oakley’s (1971) demographic data is the main source of analysis of immigration into Britain. The Cypriot migration was slowed down with the 1962 Immigration Act.

Post-1974 migration

By the 1970s, people were coming to Britain from Cyprus, this time as refugees because of the war on the island in July 1974. It was significant reason for large numbers of Cypriots to leave for the UK. Most refugees were Greek Cypriots who had lost their homes and hoped to build a new life in the UK. An estimated 10,000-12,000 refugees arrived as the result of the war, Swann Report (1985), World University Service (1977), Clough and Quarmby (1978).  By the 1990s the Turkish Cypriot migration from Cyprus was increasingly motivated by economic hardship, and emigration from the island was increasing not just to Britain but also to other countries in Europe, North America and Australia. It is estimated that the Turkish Cypriot population in England now equals the remaining Turkish Cypriot population in Cyprus – around 60,000, Mehmet Ali (2001). 

Mainland Turks

Turkish mainland migration to Britain was an extension of the wider migration to Europe and began in the early1960s. The expanding European economy during the boom years of the 1960s and 1970s needed a workforce from other countries. It was Germany - West Germany up until 1990 - who received the first legal workers from Turkey, İssa (1987).

There is little information about migration patterns to England. The mostly legal worker population arrived during the 1970s, followed by their families during the late 1970s and 1980s. It is estimated that 4,000 or so mainland Turks - only a fraction of Turkish workers in Europe – were working mainly in the catering and clothing industries, Paine (1974), Berger (1975). Work permits had to be renewed every year. They became residents after five years legal residence in Britain. Many still retain their Turkish nationality, mainly to protect their rights in Turkey as according to Turkish Law, nationals who give up their citizenship lose certain rights, such as to own land. There were recent developments within the Turkish National Assembly which changed this legislation.
Mainland Turks settled in areas like Haringey, Newington Green, Hackney, Stoke Newington and Wood Green districts of London where there were already small businesses run by Turkish Cypriots. More recently mainland Turks have also acquired small businesses and bought their own homes in outer districts such as Enfield and Essex.

Turkish-speaking Kurds

Kurds in the UK are from Iraq, Iran and Turkey. The different dialects of Kurdish they speak are not always mutually understandable. Although I refer to social, political and cultural relationships between the groups, the primary focus in the article is on the Kurds from Turkey. 

Kurdish migration to Britain was political as well as economic. The first Kurdish refugees came in small numbers in 1958, Dick (2002). They were from Iraq, Wahlbeck (1997) as well as Turkey. The main bulk of Kurdish migration began with a first wave in 1980s due to the military coup in Turkey, and by the late 1980s it had increased because of persecution by Sunni fundamentalists in Alevi dominated areas, see McDowall (1989), Collinson (1990) and Reilly (1991). 

Kurds migrated in three phases: The first covers the period between 1987 to the spring of 1988, during which they overtook the Tamils as the principal asylum applicants in the UK. The government’s response was detention and imprisonment, on the assumption that Kurds were ‘economic migrants’ rather than bona fide refugees, Griffiths (2002: 85). The second period covers May 1989 until the imposition of visas on 23rd June 1989 when entry was seen as an attempt to beat the enforcement of visa restrictions that would follow, Collinson (1990, 29). The introduction of visas was seen as a response by the British authorities to the request from Germany, an EU partner, to stop arrivals of Kurdish refugees who were allegedly entering Germany en route to Britain.

The third migration was marked by the imposition of the visa requirements as well as the ascendancy of PKK affiliated organisations during the early part of the 1990s, in the Turkish-Kurdish community in North London, Griffiths ( 2002: 86).

Settlement patterns and economic activities

There are small Turkish communities scattered around the UK, for example in Manchester, Edinburgh and the Midlands, but the majority live in or around London. The initial Cypriot communities were established around Camden, Finsbury Park, Angel, Islington, Stoke Newington, Deptford and Camberwell in London. Turkish Cypriots have now moved on to Enfield and other outer London boroughs. Mainland Turks and Kurds are predominantly in Hackney, Islington as well as in Haringey taking over shops once owned by Turkish Cypriots. 

The Turkish speaking communities are part of the London way of life. As well as the kebab shops and the supermarkets, bakers, boutiques, video shops, insurance agencies, dry cleaners, cafes and restaurants, there are successful large businesses in import and export and the clothing industry. The Green Lanes district in North London is the main centre of economic and cultural activity for the community, is known as the Capitol. Whereas most first generation Turkish speaking settlers were employed in the traditional migrant economic activities they took over from Asians and Jews, the second and third generations are increasingly moving outside these traditional niches. Those in the clothing industry now own supermarkets and small grocery shops. 

Kurdish settlement

Due to a colonial link between Iraq and Britain, the initial settlement of Iraqi Kurds during the 1950s and 60s, and later in the 1991 Gulf War tended to be within the established Iraqi community in West London, Wahlbeck (1997), Al-Rasheed (1994). Later settlements after 1980 of Turkish speaking Kurds in areas such as Hackney and Haringey were encouraged by the Turkish Cypriot ethnic economy in the garment and catering trades, Hackney Council (1993). Iranian Asylum seekers from the Islamic revolution in 1979 made up the largest single asylum applications in the late 1970s and early 1980s. An estimated figure of 30,000 to 50,000 Kurds applied for asylum since the late 1980s. Earlier estimates of the number of Kurdish settlers living in London were given as around 15,000, Warner (1991). However, with the aftermath of the Gulf War and the brutal actions of Saddam Hussein’s regime, these numbers rose to 50,000, Badcock (2002). Wahlberg (1997:172) estimates this to be around 30,000. However, in an interview with Yasar İsmailoğlu (28th November 2007) the general secretary of Halkevi, the Kurdish Community Centre revealed that they had 30.000 registered members alone and the total number of Kurdish population in UK is more likely to be 200.000. Dick, (2002) identified about 4000 to 5000 Iraqi Kurdish Asylum seekers in Birmingham alone. One of the problems with identifying accurate figures for Kurdish speakers is that they are not categorised as a distinct nationality or ethnic group and generally appear under the single category ‘Turkish’. Although a few education authorities such as Hackney, Haringey and Enfield began categorising children in their schools as Turkish, Turkish Cypriot and Kurdish, this does not appear to be consistent throughout all the boroughs.

Marcuse (1996) describes Kurds from Turkey as forming ‘enclaves’ – not as ‘ghettos’, which would be negative (1996: 38). He points out the factors encouraging enclave formation: the political situation in Turkey imposed insularity born of the need to preserve Kurdish culture and identity. Griffiths (2002: 88) refers to the perception of Kurds as ‘being continually underestimated as a culture and a distinct nation’ within local settlement contexts that appear to be outweighed by the national independence at home. 

Research on Turkish and Kurdish communities

There has been no extensive research into the needs of the communities to date. Taylor (1988) in her research into the Cypriot community explored cultural practices and educational aspirations, comparing the community practices to that of Greek Cypriots.  Successive governmental surveys on ethnic minorities only mentioned the Turkish speakers as one of the ‘lowest achievers’, Swann Report (1985: 690). The first report on the educational needs of the Cypriot children was carried out by a group of Turkish Cypriot academics based at the Institute of Education, University of London (1999). The report identified a number of strategies to be implemented at classroom, school and wider societal levels, particularly to the variety of Turkish used by the Cypriot children. An ethnographic case study looked at intergenerational differences in the use of Turkish Cypriot variety by a group of female workers Issa (2006). In another study İssa (2005) explored the use of culturally relevant concepts of a group of Turkish Cypriot (TC), Mainland Turkish (MT) and Kurdish (KU) primary school children. The research showed that when children are given opportunities to use culturally relevant concepts (e.g. cost, profit, buying) embedded within the home language (i.e. Turkish) they showed higher levels of cognitive ability and bilingual interaction.

Educational underachievement features highly on available research, see Little (1975), Osman (1998), Mehmet Ali (2001), Dedezade (1994). The issues of identity have found wider support from parents and educators as an important factor affecting underachievement. It has gained momentum and found voices within wider political developments, see Sonyel (1988), Mehmet Ali (1991), Issa (2005). For each community the identity debate centres on the use of Turkish language. For the Turkish Cypriots this was the preservation of Cypriot variety of Turkish, defending its legitimacy against attempts at its standardisation.  For the Kurdish community the Kurdish language -with its variations- represented Kurdish National identity, symbolising the struggle against years of domination.  For the mainland Turkish community the key focus was how to preserve the status of Standard Turkish seen essentially as the symbol of (Turkish) unity between all groups. 

Turkish and Kurdish students show differences in levels of attainment at GCSE examinations. 2007 results from London Borough of Enfield show this to be below the LEA average (with the exception of Turkish Cypriot Girls) and the National Average.
Enfield:

Key Stage 4: Percentage of pupils achieving 5 GSCE results, grade A*-C
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The Congolese Community 

A Brief History 

During the early 19th century the area which makes up the present day Congo was a region made up of small states along River Congo in Africa. From 1840s onwards trading agreements between Belgian traders and local leaders ensured continued exploitation of timber and minerals from this region. In 1884 a free State of Congo was established as a Belgian colony. The harsh treatment of population continued until the first half 20th century as all opposition was suppressed. Violent protests continued until 1960 when the independence was granted to the Republic of Congo. Having seized power through military coup, Mobutu was forced to give it up in 1961 only to reclaim it in 1965 establishing a single-party state. Thousands of his opponents were either arrested and/or killed. Since 1970s,   Mobutu and wealthy elite supported by USA & West continued to violate human rights in the country. Large numbers of refugees, mainly educated opponents to Mobutu flee the country. In 1991 the situation worsened and the number of refugees increased. These were largely less educated than previously. In 1997 after Mobutu’s death two million Rwandan refugees arrive in ‘Zaire’ (Congo’s former name). This was followed by an invasion by Rwanda. Anti-Mobutu rebels captured Kinshasa and Laurent Kabila was made president. The Country renamed DR Congo. Fighting continued as Kabila was supported by Angola, Namibia and Zimbabwe while the rebellion was backed by Uganda & Rwanda. In 2001 Kabila was assassinated and replaced by his son Joseph. The fighting intensified until 2003 when a peace deal was struck and transitional government was set up. In 2006 presidential & parliamentary elections were held and Joseph Kabila was declared president of the country. Clashes began in Kinshasa between Kabila and defeated Jean-Pierre Bemba’s supporters and have been continuing since 2006. 
Despite large UN peacekeeping force an estimated 5.4 million people have died as the consequence of war since 1998.  An estimated 48,000 die each month and massive displacement continues. The conflict is marked by unimaginable brutality and human rights abuses as Illegal trade continues to fuel the conflict.
Congolese Communities in London

It is estimated that there are at least 12,000 Congolese live in the UK, mostly in London, concentrated in Haringey but significant numbers also live in Newham and Hackney. Congolese communities in UK are diverse and follow different migration patterns:
       i. In 1969 first group to UK was comprised of political opponents of Mobutu, journalists 

           and student activists.   

      ii.  From 1991 onwards larger group from mainly lower socio-economic classes arrive.
      iii. From 1997, onwards a third wave of refugees arrive as DR Congo descends into 
           civil war. This group Include people from all parts of the DR Congo. 

      iv. From 1997 onwards we see a final group Congolese arrivals again representing

            refugees from different parts of the country.  
The current situation is that:  
· The Home office continues to refuse asylum requests and ;
·  The Home Office have also suspended removals and deportations leaving many in limbo. Small number of Republic of the Congo refugees continue to come to UK (Twining, 2009).
Congolese Children in London Schools 
It is difficult to estimate the exact number of Congolese children in London schools but it is  estimated that those attending London Borough of Newham schools is approximately 900 pupils (Twining, 2009). 2008 GCSE results indicate that Congolese students are at the lower end of the attainment scale in this borough. 
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A more recent research into the issues affecting the communities was raised by Congolese parents on several areas including their apparent concern over loss of authority over their children. Parents felt quite anxious about the way ‘disciplining their children was perceived as ‘child abuse’ by the wider society. Parents also stressed their distrust of schools as this was wrongly perceived by schools that are quick to involve social services.. Being caught between two cultures was mentioned as another factor contributing to Congolese children’s underachievement and that over representation of these children in SEN registers was seen as particularly worrying (Evelyn Oldfield Unit networking conference, 2008). The same concern was also raised at the research carried out in Camden in 2004, however the trends of achievement appears to be higher than of Newham. Evidence indicate that some (20%) of Congolese children are doing well in school. Although the case study schools had ‘achieving girls’ all but one school had French listed as the home language. Information from Camden highlights language as a main issue, in that:
· Many Congolese children did not have a secure first language in which they could function academically. 

· Children enter school with a combined lack of exposure to standard Lingala and French and so with comparatively under-developed language skills.
· Camden children know only the vernacular form of Lingala which includes French and other Congolese languages ‘thrown in’.
· Fragility of language does not support learning English and more demanding cognitive tasks. (Camden Report, 2004: sections17/18)
Methodological and Analytical Framework  
We will adopt analytical models of analysis of young people’s career decision making models similar to those used by Ball et al (2000) and Hodkinson et al. (1996). Also Bourdieu’s concepts of habitus and cultural capital will be used as key analytical resources. For the interpretation of data, particularly on learner identities the work of Rees et al (1997) will be useful as sources. 
The proposed 3 year project will be intensive , small scale and will explore the career choice and aspirations of 16-19 year old Congolese and Turkish/Kurdish youth in the inner London Borough of Heraldon. The original sample of 100 year 11 students (50 Congolese and 50 Turkish/Kurdish) will be sent a questionnaire to outline their ambitions, interests and intentions for the next academic year (2011-2012). The analysis of this information will enable us to choose a smaller group of 50 students (25 Congolese and 25 Turkish/Kurdish) for a more in-depth study. The sub-sample will be selected according to variations in gender, class, parental occupations, academic achievement and destinations and routes from school to work.  The subsample will be interviewed once during spring and summer terms during year 11 (2010-2011) in school and first year in post-16 (2011-2012) and again at two points during the following year 2012-2013. As shown, maintaining contact with the group after they live school will be one of the challenges to the project. The other would be the validity of information collected at the time of interviews. As also experienced by Ball et al study (2000) there would be no guarantees that our interviews will coincide with ‘turning points’  or key decision making moments (p.15). We expect a degree of instability unpredictability to vary across the cohort. As Hodkinson et al (1996) rightly claim ‘the future of a career trajectory is partly unknown (p.4).
We also intend to interview parents to obtain their views on work and educational choices, family lives, language use, inter-community links, sexuality, finance, health, religion, politics and leisure.  We anticipate our data analysis to be ever developing (Strauss, 1967:32), ‘joint collection, coding and analysis of data is to be the underlying operation’ (p.41).

We intend to use ‘analytical sets’ (Ball et al, 2000) of young people as we listen and record their personal narratives and to develop a ‘language of description’ (p.17.) Our main focus in this project will be not to show these young people merely as ‘victims of circumstances’ i.e. ‘othering’  them but to show them as complex and dynamic individuals constantly developing their multiple identities as they interact with and internalise their changing worlds. 
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			EXECUTE.


			IF  (Language= "LNG") Congolese=4.


			EXECUTE.


			IF  (Language= "LSO") Congolese=4.


			EXECUTE.


			IF  (Language= "LGA") Congolese=4.


			EXECUTE.


			IF  (Language= "DIN") Congolese=4.


			EXECUTE.


			IF  (Language= "GKY") Congolese=4.


			EXECUTE.


			IF  (Language= "KAM") Congolese=4.


			EXECUTE.


			IF  (Language= "MAS") Congolese=4.


			EXECUTE.


			IF  (Language= "NBN") Congolese=4.


			EXECUTE.


			IF  (Language= "NEU") Congolese=4.


			EXECUTE.


			IF  (Language= "ORM") Congolese=4.


			EXECUTE.


			IF  (Language= "RNY") Congolese=4.


			EXECUTE.


			IF  (Language= "SID") Congolese=4.


			EXECUTE.


			IF  (Language= "SWA") Congolese=4.


			EXECUTE.


			IF  (Language= "TES") Congolese=4.


			EXECUTE.


			IF  (Language= "TGE") Congolese=4.


			EXECUTE.


			IF  (Language= "TGR") Congolese=4.


			EXECUTE.


			IF  (Language= "BAI") Congolese=5.


			EXECUTE.


			IF  (Language= "BEM") Congolese=5.


			EXECUTE.


			IF  (Language= "CGA") Congolese=5.


			EXECUTE.


			IF  (Language= "GGO") Congolese=5.


			EXECUTE.


			IF  (Language= "FAN") Congolese=5.


			EXECUTE.


			IF  (Language= "HER") Congolese=5.


			EXECUTE.


			IF  (Language= "KHY") Congolese=5.


			EXECUTE.


			IF  (Language= "KIR") Congolese=5.


			EXECUTE.


			IF  (Language= "KNY") Congolese=5.


			EXECUTE.


			IF  (Language= "KSU") Congolese=5.


			EXECUTE.


			IF  (Language= "LUE") Congolese=5.


			EXECUTE.


			IF  (Language= "LOZ") Congolese=5.


			EXECUTE.


			IF  (Language= "EWO") Congolese=5.


			EXECUTE.


			IF  (Language= "CWA") Congolese=5.


			EXECUTE.


			IF  (Language= "MAK") Congolese=5.


			EXECUTE.


			IF  (Language= "MLG") Congolese=5.


			EXECUTE.


			IF  (Language= "NAM") Congolese=5.


			EXECUTE.


			IF  (Language= "NDB") Congolese=5.


			EXECUTE.


			IF  (Language= "OAM") Congolese=5.


			EXECUTE.


			IF  ( Ethnicity= "BAOF" & Language= "OTH") Congolese=5.


			EXECUTE .


			IF  (Language= "SHO") Congolese=5.


			EXECUTE.


			IF  (Language= "SSO") Congolese=5.


			EXECUTE.


			IF  (Language= "SSW") Congolese=5.


			EXECUTE.


			IF  (Language= "STS") Congolese=5.


			EXECUTE.


			IF  (Language= "TMZ") Congolese=5.


			EXECUTE.


			IF  (Language= "TNG") Congolese=5.


			EXECUTE.


			IF  (Language= "TSO") Congolese=5.


			EXECUTE.


			IF  (Language= "TUM") Congolese=5.


			EXECUTE.


			IF  (Language= "UMB") Congolese=5.


			EXECUTE.


			IF  (Language= "VEN") Congolese=5.


			EXECUTE.


			IF  (Language= "WCP") Congolese=5.


			EXECUTE.


			IF  (Language= "WOL") Congolese=5.


			EXECUTE.


			IF  (Language= "WPE") Congolese=5.


			EXECUTE.


			IF  (Language= "XHO") Congolese=5.


			EXECUTE.


			IF  (Language= "YAO") Congolese=5.


			EXECUTE.


			IF  (Language= "ZUL") Congolese=5.


			EXECUTE.


			IF  ( Ethnicity= "BAOF" & Language= "ENG") Congolese=5.


			EXECUTE.


			VALUE LABELS Congolese  1 'Conglese' 2 'West African' 4 'East African'


			5'Other African Lang inc Eng' 0 'Other Ethn Backgounds'.


			EXECUTE
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